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The purposes of the present study included: Firstly, to
compare the role expectations between school social workers
and guidance teachers with reference to role differentiation
in the provision of student guidance in the secondary schools
of Hong Kong. Secondly, to collect opinions from both
guidance teachers and school social workers, about the ideal
pattern of co-operation to be practised among them and con-
trast it with the co-operative situations in actual practise.
As an exploratory/descriptive study, several research
questions concerning the role expectations of school social
workers and guidance teachers as well as their pattern of co-
operation were included.
The research design was a cross-sectioanl social
survey. Data were collected in November and December 1985,
from two subject groups--school social workers and guidance
teachers--through self-administered, mailed questionnaires.
The study covered the entire population of school social
workers who had had at least six-month working experience in
schools having guidance teachers. A sample of guidance
teachers from 200 randomly selected secondary schools which
received school social work services on a stationing basis
were also covered. The measurement instrument was constructed
by the researcher based on field experience as well as
reference to literature and expert opinions. Frequency
distributions, Factor Analysis, T test of significant
4
difference, and McNemar test were the major tools for data
analysis.
Findings on role expectations revealed that there were
more agreements than differences between the mutual role
expectations of the guidance teachers and school social
workers. Both of them were expected to have varying degrees
of responsibility in relation to a set of twelve roles
ranging from direct service to students and families and
supportive services to other teachers, to roles concerning
publicity, development, mediation,-and policy intervention.
While the school social workers were expected to have
relatively greater responsibility in direct services, the
guidance teachers were expected to be more involved with
service development and policy intervention. Such complement-
ary role differentiation seems to be congruent with the
characteristics of current service development in Hong Kong.
Findings on pattern of co-operation suggested both the
guidance teachers and school social workers had a strong
desire to co-operate more with one another. The ideal pattern
of co-operation perceived was characterized by adoption of
the tea.rn approach to carry out collaboration in case r:ork,
and programmes provision, consultation and co-ordination
activities at various stages of service provision. Despite
their subjective desire to have close co-operation, the
extent 0+ actual co-operation lagged behind the ideal
5
perceptions. This suggested existence of hindering factors
that need to be identified.
This study has produced some interesting data related
to inter-professional co-operation between school social
workers and guidance teachers in Hong Kong. It also raises
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In the early 60's student guidance and counselling were
still unfamiliar concepts to most of the educators in Hong
Kong. Probably, owing to the influence of the achievement-
oriented social ethos and the traditional Chinese culture,
the educational system of Hong Kong strongly emphasized
academic instruction and school discipline. This was
reflected in the extensive deployment of discipline masters
and mistresses in the local schools to ensure students'
conformity to school regulations and social norms. The duties
of providing guidance and counselling to students with
personal problems were supposed to be carried out by
teachers, especially the class masters, at their own discret-
ion. Although'in-the 50's, some secondary schools did begin
to have career masters who gave guidance to pupils on plan-
ning for further studies and choice of careers after
schooling, the scheme was rather limited. Being governed by
no 'standard, the quality of the service was subjected to the
1
initiative and ability of individual career masters.
in 1967, Wright launched an exploratory study about
student guidance in several secondary schools. Her study
revealed the high demand for providing student guidance
services in the secondary schools of Hong Kong, especially
2
in the area of vocational and educational guidance. The
concern for personal guidance was not initiated until 1971,
2when the school social workers introduced their pioneer role
3
of counsellor in local schools. There has been a growing
concern for the provision of personal guidance services to
students in the 70's and 80's as youth problems, in general,
and students' behavioral problems, in particular, became
aggravated.
School Social Work service in Hong Kong was begun in
1971 as an experimental programmme within the scope of family
service, provided by several voluntary agencies. It was
originated from the idea of a reaching out approach in
family and counselling programmes. The social workers worked
in the schools, on a part-time basis, towards the realization
of two major objectives:
(a) to help the student who encounters problems which
.may hinder his development academically, socially,
emotionally, and otherwise
(b) to ensure the student to make maximum use of his
education opportunity and develop his potential to
the full.4
Following the recommendation from a research study on
5
the problems of juvenile delinquents in Hong Kong, School
Social Work was incorporated as one of the Personal Social
Work services for the young people of Hong Kong, through the
issue of the White Paper of social welfare development in
1979. The Government intended to extend School Social Work to
all schools, but in view of the shortage of professional
workers, the front-line work in primary schools was planned
to be carried out by Student Guidance Officers, who are
teachers with some in-service training in counselling and
guidance. On the other hand, School Social Work in secondary
3schools would be carried out by professional social
6
workers. A staffing ratio of one school social worker to
7
every 4000 students has been adopted. In late 1984, there
were 482 secondary schools receiving the service from the
8
Social Welfare Department and 16 voluntary agencies.
Despite the initial attempts to improve the situation,
the problem of juvenile crime was still a serious social
problem in the early 80's. The increasing involvement of
students in criminal offences and other problems associated
with the implementation of the 9-year compulsory education
programme, stirred up more criticism of the educational
9
system of Hong Kong. Suggestions from the Government as well
as other bodies tended to converge on the importance of
improving the quality of the teachers, especially in streng-
thening their knowledge and technique about student guidance
.and counselling. In due courses the teachers might co-operate
better with the school social workers to provide more compre-
10
hensive personal guidance services to the students.
Probably, in response to these and other suggestions,.
in February 1982, a plan was announced by the Government to
increase manpower inside the school system for enhancing the
function of student guidance. Beginning in September 1982,
five additional teachers (3 graduate teachers, 2 non-graduate
teachers) for each standard-sized secondary school would be
introduced in stages. The purposes of this increase of
manpower are:
(a) to improve pupils' standard in Chinese and English;
(b) to provide remedial teaching in other subjects;
4(c) to give guidance and career• counselling to pupils;
(d) to run more extra-curricular activities. 11
It was anticipated that complete implementation of this man-
12
power increase would be completed by September 1985. The
pattern of deployment of these additional teachers to
remedial teaching or personal guidance is decided by the
individual school principals. A team approach with more
teachers sharing the free periods to conduct the guidance
13
services. was suggested by the Education Department. Those
teachers who are appointed to take up additional duties
concerning personal guidance are called Guidance Teachers.
From field experience, it was found that some schools
which placed special emphasis on moral education and students
development had already deployed teachers to take up student
guidance duties well before the Government's formal commit-
ment in 1982. However, with the introduction or this manpower
increase policy, there will be a substantial expansion and
extension of guidance teachers in all the Government and
aided secondary schools. While it is good to have an increase
of manpower to strengthen the student guidance services in
secondary schools, it is also important to know the most
appropriate ways of facilitating co-operation and division of
labour among the different personnel involved in- the
provision of personal guidance services so that services
goals can be achieved through the best possible utilization
of available resources. This concern serves as the basic
impetus for conducting the present research study.
51.2 PURPOSES OF THE STUDY
This is an exploratory/descriptive study. Although no
attempt is made.to focus on the issue of causuality, it is
hoped that the result of the present study may generate
hypotheses and relevant data for future research. The major
purposes of the present study are as follows:
(a) To compare the role expectations between school social
workers and guidance teachers with reference to role
differentiation in the provision of student guidance for
the secondary schools of Hong Kong.
(b) To investigate the existing pattern of co-operation
between school social workers and guidance teachers as
• currently practised in the secondary schools of Hong
Kong.
(c) To explore the opinions of the school social workers and
guidance teachers in regard to the ideal pattern of co-
operation between them..
1.3 RATIONALE FOR THE STUDY
There are a number of reasons that lead to the choice
of topic and purposes of the present research study. Firstly,
no research study on the co-operation and role different-
iation issues between school social workers and teachers has
been done locally. The needs of clarifying the issue have
been felt since the early 70's when School Social Work
service was still experimental. Since school social workers
are professionals coming from a discipline different from
the school teachers, the introduction of School Social Work
6J
services to the secondary schools has not just brought about
the accommodation of a new service into the school system but
also the issue of inter-professional co-operation. There has
been a continuous. debate over the appropriate personnel for
student guidance and the suitable pattern of co-operation
between social workers and the schools. Statements of
difficulties in inter-professional co-operation as a result.
of misunderstanding of their roles and functions are noV
14
uncommon in reports of the School Social Work services. The
value of conducting research in this area is evident.
Secondly, the recent appointment of guidance teachers
in the secondary schools of Hong Kong who are supposed to
take up duties quite similar to the functions of school
social workers, again raises the threat of role overlapping
and the demand for better integration. Although in 1985, the
Hong Kong Association of Career Masters has collected some
guidance teachers' opinion about their duty lists, and a
workshop on co-operation between school social workers and
guidance teachers was organized by the Hong Kong Council of
Social Service, there has been no systematic survey on their
existing pattern of co-operation and comparison of their
mutual role expectations. To conduct research in this
direction may facilitate concrete planning with respect to
division of labour and integration among the two kinds of
professionals
Moreover, in view of the heavy work load of the school
social workers and the impossibility of improving the
7staffing ratio in the near future as a result of resource
constraints, school social workers need to seek an interim
solution through role delimitation. A systematic survey on
the role expectations of school social workers-by both the
guidance teachers and the school social workers themselves
may provide data for social workers to consider the feasi-
bility of role delimitation.
Lastly, there is very limited academic research in the
area of inter-professional co-operation among the various
types of personnel in the social service sector of Hong Kong.
The present study may serve as a preliminary reference for
those who are interested in making further studies related to
this topic.
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REVIEW OF THE LITERATURE
2.1 CONCEPT OF STUDENT GUIDANCE SERVICE
2.1.1 Definition
Dinkmeyer and Caldwell defined student guidance in the
following way:
Developmental guidance is the organized effort of the
school to personalize and humanize the educational
process for all students. The process involves a co-
operative effort on the part of all school personnel to
assist the child to understand himself and others, his
opportunities and his responsibilities, to the end that
he might become purpose•Ful in his approach to the
educational experience and life.1
Mortensen and Sc_hmuller gave a similar definition as the
2
above. Although there are many definitions of guidance, most
of them are in substantial agreement. Shertzer and Stone drew
out the common elements in many definitions of student
guidance and summed them up in this way, Guidance is the
process of helping individuals to understand themselves and
J
the world."3 With reference to the school setting,
'individuals' in the above definition refers to students at
large. More specifically, student guidance is the assistance
given to all students who need help with the events and
concerns that occur in the process of their growth and deve-
lopment. It is believed that student who have a better under-
standing of themselves and their world will be more effective
4
and productive in both psychological and social functioning.
Student guidance services are the formalized actions
taken by the schools to make guidance operational and
10
available to students. "Guidance services are designed to
help students to recognize, accept, and develop their
potential, to adjust to.school, and to develop the skills
5
they need to cope with problems they meet."5 Like instruct-
ional duties, guidance is an integral function of education.
2.1.2 ScoQe of service
Different countries may have different programmes. In
the U.S.A. student guidance service usually consists of 5
elements
(a) the individual inventory service - gathering, recording
and making available information about a pupil which
will be useful to those teaching or counselling him
(b) the information service - provision of up-to-date and
accurate information, whether vocational, eduational or
personal-social, to the students
(c), the counselling service - provision of individual help
in making decisions about personal problems
(d) the placement service - aids in putting pupils into
appropriate jobs or educational settings
(e) the evaluation service - gathering data to permit
judgement about various aspects of the school
6
program.
In Hong Kong, as student guidance has just recently
gained attention at a policy 'Level, both its goals and
programming are not yet well established. Literature,
particularly related to the definition of student guidance
and the objective of student guidance services in Hong Konq,
11
has not been located. The concept of student guidance
services delineated previously is applicable to Hong Kong as
it is in alignment with the 'total development' ideology
retognized by the local educators.
2.2CONCEPT OF SCHOOL SOCIAL WORK SERVICE
2.2.1 Definition
The Description of Practice Statement on School Social
Wbrks prepared by the School Social Work Section of The
National Association of Social Workers stated
School social work in school systems is a part of an
interprofressional approach to understanding and
Providing help for children who are unable to use their
learning capacities to the fullest, or whose problems
are such as to require special services to enable them
to make full use of their educational opportunities. An
important aspect of these services is the emphasis
Placed on their preventive nature. 7
tossin defined School Social Work as an application of social
work principles and methods to the major purposes of school
such as providing an environment for teaching and learning
8
ahd the attainment of competence by students.
similarly, in Hong Kong, School Social Work is defined
by the Central Guiding Committee on School Social Work,
"...as a back-up service to help students who may face
dlf+iculties relating to their developmental process and/or
their adjustment to school life by the application of general
9
bfl Ial work principles and methods."
Although there are many definitions of School Social
Work, they all seem to have in common these elements: (a)
application of social work methods and principles; (b)
12
assisting the students to adjust as well as develop (c)
enabling the schools to achieve educational goals.
2.2.2 Obiectiv_es
The specific objectives of School Social Work in Hong
Kong are listed by the Central Guiding Committee on School
Social Work as follows:
(a) to help students develop their potentials to the
fullest, achieve personal growth, establish a
harmonious family/interpersonal relationship and
elicit their concern for community
(b) to help students build up positive social values
and prevent them from falling astray under undesir-
able environmental influences
(c) to help students who have behavior/emotional
problems, relationship problem with family, peers
etc. or adjustment problem in school
(d) to observe the education system, to be alert of its
impact on the students and be ready to contribute
in the promotion and provision of adequate and
proper education opportunities for them. 10
It can be easily observed that the objectives of School
Social Work service and student guidance service are very
similar. Both of them aim at promoting students' adjustment
and development with remedial as well as developmental
orientations. While student guidance services may be provided
by many other• professionals such as teachers, counsellors and
psychologists, school social workers are one of the key
contributors to student guidance in the local secondary
schools. Perhaps the main distinctions between the nature of
services provided by the school social workers and those from
other professionals is their application of social work
principles and methods.' In particular, school social workers
are more ready to expand their work scope to the interface
between the students and their environment, rather than just
13
treating the student in isolation. School social work service
can be viewed as an integral part of a comprehensive student
guidance 'serv i ce.
2.2.3 Scoge of service
According to Costin and Rapp, school social workers
usually actualize the objectives of School Social Work
through five main catagories of tasks:
(a) identification of children and young people in need' of
special service
(b) extending direct services to pupils either in group or as
individual who experience various kinds of problems.
(c) working with other school personnel in behalf of children
and youth to the end that educational resources are used
effectively and pupils are well served.
(d) serving parents of the pupils through the provision of
counselling service, parental education programmes or
assisting them to utilize existing resources in
community
(e) assisting in liaison between school and community
11
concerned actions.
2.3 SCHOOL SOCIAL WORK--A SOCIAL WORK SERVICE IN A SECONDARY
SETTING
A social work service is said to be carried out in a
secondary setting if the core task of the host setting is
not social work itself. With reference to School Social Work,
it is usually carried out in the school system where the
primary tasks are teaching and learning. The work of the
14
school social worker is regarded as an ancillary service that
enhances the goal achievement of the school system. There are
some consequences associated with working in a secondary sett-
ing. Firstly, the orientation and value of the host setting
may not be in harmony.with that of social work. Middleman
commented that the massive, product-oriented and competition-
centred atmosphere of the public education system was a
constraint for the actualization of person-centred, human-
12
istic social work values. Secondly, the social worker needs
to work with colleagues who may have diverse points of view
and expectations as a result of different training and
13
professional identification. Thirdly, the social worker
will usually face the hard task of gaining the understanding
and acceptance of the personnel in the host setting as she
14
appears as an outsider.' Moreover, the worker needs to come
to terms with the reality that .her work is not often treated
with paramount importance as it may be viewed as subsidary to
the central concern of the organization. The social worker's
position is also at the lower level of the authority
15
hierarchy. Therefore, the support and co-operation from
other personnel of the school system is essential for the
successful implementation of School Social Work services.
Furthermore, as the school social worker is just one of the
professionals engaging in student guidance, the delivery of
School Social Work services raise not just the demand for




Nowadays, there is a growing demand of providing
integrated services to meet the intricate human needs. Inter-
professional co-operation becomes important as a result of
16
the increasing specialization of knowledge and skills. Most
literature on inter-professional co-operation has mentioned
the teamwork approach as the predominate pattern of working
17
together. An inter-professional team is defined by Lowe and*
Herranen as:
A functioning unit composed of individuals with varied
and specialized training who co-ordinate their
activities to provide services to a client or a group of
clients..... The functioning unit holds a common purpose
around which work is centred and has e. distinct method
for communication. 18
Although the inter-professional teamwork approach has
as its ideal the maximizing of goal achievement through a co-
ordinated usage of the expertise from different profession-
als, unsatisfactory co-operative relationship are frequently
identified in actual practice. Recognition of the difficulty
and frequent ineffectiveness of social work collaboration
with other professions in secondary settings has motivated
some social workers to initiate studies into the issue. By
analysing the group dynamics as well as the performance of
individual team members of an inter-professional. team,
Horwitz concluded that the co-operative relationship was by
no means a simple matter of interpersonal adjustment it also
involved mutual expectation of professional image and
expertise. And these perceptions of a colleague's area of
competence commonly were at variance with that colleague's
16
own ideas on the subject. Tension would arise when work
19
assignments conflicted with strongly held identifications.
From a rigorous analysis of process recordings of con-
ferences between social workers and other professionals in
the medical setting, Loeb discovered the reciprocal mode of
role interaction. That is a person assumes a role in response
to what he regards the' expectations from the role partners.
Distortion in role expectation, either of the self-role or
the partners' role would usually be followed by a disturbance
An communication, a misconception of the situation and
20
inappropriate role performance.
Kane has performed an extensive review and analysis
of articles reporting research relevant to inter-professional
co-operation. She reached the general conclusion that:
(a) There was little congruence between the way a profession
defined its own role and the way others defined it.
(b) Role overlap was also apparent in the way various
professionals defined their functions.
(c) There was unclear conception of how other team members
perceived one's role.
(d) Sometimes lack of knowledge of another professional's
competence was documented.
(e) The studies overwhelmingly suggested poor communiciation'
21
between members of' different professions.
In general, the literature suggests that incongruences
in role expectations are important factors that hinder
inter-professional co-operation. While conflict in role
17
expectations may occur in any kind of interpersonal interact-
ion, it is far much easier for professionals with different
training backgrounds and orientations to have unrealistic
expectations about the roles of the other professionals with
whom they seldom work. This implies, apart from the
importance of an identification of commorn goals and improve-
ment of communication among the different professionals, that
some explicit definitions and differentiation of roles is
helpful in facilitating inter-professional co-operation. The
purposes of the present study focus on the issue of inter-
professional co-operation between school social workers and
guidance teachers in the provision of guidance and counsell-
ing to students. Whether there are significant differences in
mutual role expectations between the school social workers
and guidance teachers in Hong Kong is a question to be
explored in the study. In order to have deeper understanding
in this aspect, a review of some literature relevant to the
subject will follow.
2.5 INTER-PROFESSIONAL CO-OPERATION BETWEEN TEACHERS AND SCHOOL
SOCIAL WORKERS
No foreign literature related to guidance teachers has
been identified. This may be due to the fact that with the
availability of various special service professionals in
developed countries, the explicit assignment of guidance and
counselling duties to class teachers is not a common
practice. In Hong Kong the appointment of class teachers to
take up guidance duties is the result of a recent policy
18
decision. Again, no relevant literature is available locally
and so references must be drawn from the literature related
to co-operation between school social workers and class
teachers in general.
2.5.1 Basis for co=Mera i on
Literature about the co-operation between school social
workers and teachers usually stresses-the area of shared
concern and complementary roles. Robinson pointed out that
both the school and social work, as agents of socialization,
are concerned with the social functioning of individuals. The
area of shared concern between school social workers and
teachers was for the development and growth of the school
22
children. In discussing the partnership between school
social workers and teachers in Hong Kong, -Robertson took a
similar stance. She regarded the purpose of school social
work is to enable every school child to derive the greatest
benefit he can get from the educational process. Here the
teacher and social worker have a common goal--though each has
23
his distinctive contribution to make it.
2.5.2 Content of co-operation
Under the umbrella of common goals, both foreign and
local literature have mentioned a number of ways that the
school social workers and school teachers can work co-operat-
ively with one another. Collaboration in handling the
problems of individual students is the most common way.
Collaboration in the implementation of developmental and
24
socialization programmes to students is another area. In
19
recent years the importance of consultation between the two
professional groups regarding student casework or other
25
guidance-related functions has been stressed. Apart from
the joint tasks, the school social workers and teachers will
also perform independently some tasks that lead to the
achievement of common goals. In due course, co-ordination
through meetings or circulation of reports is an indis-
26
pensable facet of the co-operation process.
2.5.3 AonrnachRc of rn-nnFrAtinn.
Similar to inter-professional co-operation in other
settings, the teamwork approach is also welcomed by the
school social workers in the school setting. the team model
implemented by the social work students of the Jane Addarns
Graduate School of-Social Work, in some American schools,
revealed a number of advantages. Some of them ware: (a)
greater opportunity to identify important problems and to
address them before any crisis arose; (b) system type
problems could be defined and (c) a larger proportion of the
27
student population could be served.27 A pupil personnel team
in the U.S.A. is usually composed of a school social worker,
a school counsellor, a psychologist, class teachers and in
some cases nurses and special teachers, working co-operat-
ively to achieve the goals of student guidance. Various-
organizational patterns of such teams have been proposed by
Roeber and others. In general, the team is overseen by the
school principal and co-ordinated by a guidance committee.
The guidance committee is composed of the school social
29
worker, the. school counsellor, representatives from the
28
teaching staff and other pupil personnel staff.
Similarly, teamwork between school social workers and
teachers has long been cherished by the social work sector
29
and some lecturers of education in Hong Kong as well. Yau
has suggested that a guidance committee be established,
consisting of interested form masters, career masters,
remedial teachers, guidance masters and school social
workers, in the school system. The guidance committee would
be responsible for the overall planning, organizing and
evaluation of the student guidance programmes in the
30
school. As no research about the co-operation between
school social workers and teachers has been done in Hong
Kong, the content and approach of co-operation commonly
practised are not known. This is one of the areas that will
be locked into in this study.
2.5.4 Prob l ems of co-o2erat i on
From review of the literature, severai racLors ILFICiL
influenced the co-operation between teachers and school
social workers have been identified. Firstly, the two
professions have different identification of their primary
clientele. Robinson pointed out that very often, teachers
tended to be child-centred and oriented to a school-based
value system. On the other hand, social workers tended to be
oriented towards individualized concern with people in the
31
community, whether as individuals, -Families or groups. Fink
believed that the primary concern of the teachers was with
21
the students as a group whereas the school- social workers
were more concerned with the individual needs of the
32
students. Secondly, teaching and social work appear to have
different definitions of professional purposes. Robinson
said, The social worker is more involved in changing
personality, interpersonal relations and conditions of
living, while the teacher tends to be concerned mainly with
transmitting a body of information of culture' that does not
necessary assume that person or his situation must be
33
changed. Thirdly, the two professions feel more com-
fortable with different methods of intervention. Teachers are
likely to emphasize exposition, explanation and instruction.
Social workers, on the other hand, tend to value less
directive methods, such as observation, listening, question-
34
ing and interpretation. It could be argued that social
workers and teachers have different sets of social values.
However, research findings concerning this subject have not
35
been consistent. As the value systems of both teachers and
social workers are changing in pace with societal changes,
the real differences between them are difficult to determine.
Lastly, Davies pointed out that as both teachers and social
workers are striving for professional ization, some dif-
ficulties in co-operation are likely to arise from their
self-protection against the infringement of their ill-defined
36
professional boundaries.
Another problem is said to arise from the
organizational characteristics of the school system itself.
22
As the school system is a bureaucratic organization with
patterned relationships among people and a distinct authority
hierarchy, the school principal, at the top of the hierarchy,
usually exerts great influence on the co-operation between
teachers and the school social worker. The co-operative
relationship hinges very much on the principal's understand-
ing and acceptance of the services represented by the school
social worker, as well as his ability and leadership in
37
mobilizing co-operation from the teachers. Results from
William's study on school compatibility and social work role
also supports the notion that the performance or nonperforrn-
ante of school social work roles is dependent on the extent
of shared role expectation between the school social workers
38
and the school administrators.
While shared role expectations is constructive for a
co-operative relationship, unfortunately, incongruent role
expectations between the two professionals have been reported
by foreign and local researchers. From a study on the res-
ponse of the teachers from four comprehensive schools in
London boroughs to school social work service, Johnson and
others found that there were uncertainties about the role of
the school social workers. The teachers recognized that both
they and the school social worker might have an unrealistic
39
view of the other. By comparing the perceptions of social
work-related tasks among groups of pupil personnel staff,
principals, teachers and instruction specialists, Flynn dis-
covered that each group had differing perceptions of the
27
roles that pupil personnel staff should and actually
40
perform. A local exploratory study on the School Social
Work program has also identified different perceptions of the
school social worker's roles among school administrators,
administrators of social welfare agencies and the school
41
social workers themselves. This prevalence of incongruent
role expectations that blur the proper role differentiation
and threaten co-operation among the involved personnel in the
school system is a phenomenon that we can not afford to
overlook.
2.6 ROLE DIFFERENTIATION BETWEEN SCHOOL SOCIAL WOR'r:ERS AND
TEACHERS
2.6.1 Roles of teachers in related to student guidance
Apparently, there seems to be no overlapping of roles
between school social workers and teachers if we accept the
principle that teachers teach and counsellors counsel. How-
ever, most educators who uphold 'total development' as the
objective of education will not accept that principle and
will not be content with the instruction role alone. Johnson
and others rega.rd_-d teachers as key guidance workers who
worked complementarily with the school social worker through:
(a) early detection of the student's problems
(b) gathering information about student in the classroom
situation which may facilitate the counsellor's work
(c) initiation of the pupil personnel services needed by the
students
24
(d) sharing experience with students for preventive
42
purposes.
Gibson and Mitchell suggested teachers could play the
following roles in dealing with student guidance:
(a) the role of listener-advisor;
(b) the role of referral and receiving agent;
(c) the role of human potential discover;
(d) the role of career educator;
(e) the role of human relationship facilitator;
43
(f) the role of guidance program supporter.
2.6.2 Roles of the school social workers
The role definitions of school social workers are
changing. In the U.S.A., school social workers have been
predominantly involved in casework treatment with individuals
since the 1930's. In response to the growing influence of the
Ecological Perspective and the Systems Theory in the social
work field, the school social work literature in the 1970's
was forcefully advocating for an expansion of the school
social workers' role. Costir. thought school social workers
should concentrate more on school-community-pupil relations
and, prepare to have more intervention at the policy and
44
administrative level. Alderson pinpointed the role of con-
45
sultation with school administrators and teachers. In order
to exert greater impact, Gottlieb and Gottlieb proposed
school social workers should have dual foci on: (a) affect-
ing changes in the structural problems of the school system
which cause individual and systemic ma.lperformance and (b)
serving as a liaison between school and community so that the
25
school may better meet the needs of the total environment.46
Despite this' wave of role expansion, research
findings from the field workers indicate a fluctuation of
opinions through the years. In 1968, when Costin conducted a
study on the perception of task importance, with a nation-
wide, random sample of school social workers, casework
services for the children and parents were the first
priority, and leadership and policy change were ranked as the
47
lowest in importance. Alderson and Krishef replicated
Costin's study in 1971, and found that leadership and policy
48
change were rated at the top. In 1975, Meares again
modified Costin's instrument to conduct the third study. The
result was found to be nearer to Cost i n' s study than that of
Alderson and Kr i shef. Again, leadership and policy making
tasks were rated as the lowest. However, the major focus has
moved away from the primary emphasis on treatment of
individual students and families, and towards an emphasis on
49
facilitating school-community-home relationships.
In Hong Kong, the roles and functions of school social
workers are defined by the Central Guiding Committee on
School Social Work as comprising the following:
(a) the role of enabler-- to help and encourage students to
make better use of the available resources to meet their
needs
(b) the role of counsellor-- to help students better under-
stand themselves and to resolve problems in connection
with their developmental process and adjustment of
26
school life.
(c) the role of social educator-- to help students and their
families to develop positive social-values and behavior
as well as sense of social responsibility;
(d) the role of consultant-- to provide consultation service
to school personnel and related professionals on
handling of students' problems and knowledge of pro-
grammes organization;
(e) the role of mobilizer of resource-- to locate and
mobilize community resources for the benefit of the
students, their families and the school.
(f) the role of researcher-- to collect data and evaluate
their work for the development and improvement of the
service;
(g) the role of advocate-- to advocate for improvement of
the education service and for supplement of inadequate
resources;
(h) the role of mediator-- to promote better understanding
and harmonious relationship among the students, their
50
families, the school and the commumity.
To what extent all these roles are performed by the
school social workers in their daily work situation is
unknown. In query of the possibility of the school social
workers to perform this comprehensive role set within the
limitations of time and available resources associated with
the present service delivery model, Young suggested that
school social workers should concentrate more on enhancing
27
social skill and development of the students through a social
51
network theoretical. framework. There is no systematic
research on the role perception of the school social workers
in Hong Kong, so it is hard to assess their opinions. In
1984, the Social Welfare Department of Hong Kong conducted a
study on the existing pattern of school social work service
delivery. The findings revealed that the workers spent more
than one-third of their total work-time on casework services,
and this proportion of time allocation was the highest among
52
all duties performed by thorn. Whether this service-delivery
pattern is consistent with the workers' own priority o- task
importance is a question that was not explored in that study.
What are the school social workers' own expectations of
priority in role responsibilities is a question that the
present study attempts to answer.
The previous literature review shows that some of the
teachers' roles in student guidance are to a certain extent
similar to the roles of school social workers. A clearer role
differentiation will facilitate better co-operative relation-
ship and maximize the effectiveness of resource input. In
Hong Kong, the urge for role differentiation is further
propelled by the recent appointment of the guidance teachers
to take up student guidance duties in addition to teaching in
the aided secondary schools. What kinds of guidance- related
tasks should be performed by the guidance teachers? What is
the appropriate role differentiation between school social
workers and guidance teachers in Honq }ong? These are timely
questions to ask.
28
2.7 IMPLICATION FOR EMPIRICAL STUDIES
From the previous review of the literature, it is found
that as a service in a secondary setting, the delivery of.
School Social Work services raises the critical issue of
professional co-operation. As a kind of inter-professional
co-operation, the co-operative relationship between school
social workers and teachers is also confronted with the
problems that are generally associated with an inter-
professional co-operative process. They include differences
in value systems, orientation, methods of intervention,
communication problems, as well as incongruent role
expectations. Most of this knowledge about inter-professional
co-operation has been generated from research in the medical-
setting. For example, among the 27 research reports analysed
53
by Kane, only one is from the school setting. It implies
that more research on inter-professional co-operation in the
school setting is desirable.
So far, most of the literature focusing on the profess-
ional differences between school social workers and teachers
has been coloured with anecdotal impressions of the authors
rather than based on research findings. Most of the research
conducted has focused on the topic of role expectations.
However, nearly all the research studies located have con-
centrated on the respondents' perceptions about the school
social workers' role; mutual role expectations between
different professions have seldom been studied. At the same
time, the majority of these research studies utilized single
29
group, design. Only. Flynn and Williams have made use of a
comparison group design to compare the opinions between
54
different school personnel. If more concrete information
relevant to role differentiation between the school social
workers and the guidance teachers is desired, a comparison of
mutual role expectations between groups would be a more
effective research design.
While many researchers are interested in exploring the
problems of co-operation between teachers and school social
workers, the content and approach of co-operation between
them seems to be neglected. No research study about this
subject has been located. It is-believed that some research
in this direction will help us to understand the actual co-
operative situation.
In Hong Kong, there is a general absence of research
related to the issue of co-operation between school social
workers and guidance teachers. To conduct research in any
aspect of the subject will be equally contributive. Neverthe-
less, to start with an aspect which some foreign research.has
covered will facilitate the formulation of more insightful
research questions and the choice of an appropriate research
design. Therefore, by building on the reference of foreign
research, the present study attempts to explore the co-operat-
ive situation and the mutual role expectation between school
social workers and guidance teachers in Hong Kong utilizing a
comparison group research design.
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Chapter 3
Research Questions and Definitions of Terms
3.1 RESEARCH QUESTIONS
From the previous literature review, it was discovered
that role differentiation is one of the key issues of inter-
professional co-operation. The co-operation between school
social workers and guidance teachers in Hong Kong is no
exception. At the same-time, it is also important to have
more understanding about the existing co-operative situation
so that implications for future development may be generated.
As pointed out in the previous chapter, no relevant study has
been conducted locally. There is inadequate foreign and local
literature directly related to the present study topic from
which hypotheses can be generated. Therefore, an attempt to
answer the following research questions will be the goal of
this research study:
(a) What are the roles of school social workers in the
.secondary schools of Hong Kong, as expected by the
guidance teachers and by the school social workers
themselves?
(b) What are the roles of guidance teachers in the context of
providing student guidance service in* the secondary
schools of Hong Kong, as expected by the school social
workers and the guidance teachers themselves?
(c) Is there a significant difference in the mutual role
expectations between the school social workers and the
guidance teachers in the secondary schools of Hong Kong?
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(d) What is the pattern of co-operation practised among most
of the school social workers and guidance teachers in the
secondary schools of Hong Kong?
(e) What is the ideal pattern of co-operation regarded by
them?
(f) How far are the actual co-opEer•at.ive situations different
from the ideal pattern of co-operation?
3.2 CONCEPTUAL AND OPERATIONAL DEFINITIONS OF VARIABLES
3.2.1 Role and Role differentiation
The study of role concepts and theories has been a
rigorous sociological pursuit. Reviews of role definitions
have indicated a striking diversity of definitions. Through
review of representative social science literature, Gross and
others have summarized the definition of role into three
I
major categories:
(a) Normative. In this category, role refers to standards or
norms of behavior expected of the occupants of social posit-
ions. Newcomb' s definition is quoted as an example: the
ways of behaving which are expected of any individual who
occupies a certain position constitute the role associated
2
with that position. There is an implication here that the
behavioral standard is ascribed b' society.
(b) Personal determination. Some definitions of role attempt
to consider the individual's definition of behavior as appro-
priate to his social situation. An example of this is
Sargent' s definition which states: Na person's role is a
pattern or type of social behavior which seems situationally
36
appropriate to him in terms of the demands and expectations
of those in his group. Here the behavioral standard is
generated reciprocally from the transactional situation.
(c) Actual behavior. The third category includes definitions
referring to the actual behavior of actors occupying social
positions. Davis states: The role, then, is the manner in
which a person actually carries out the requirement of his
4
position. This definition is not concerned with what the
actors should do normatively.
The various definitions are influenced by the
particular disciplines of the definers and the special
problems in which they are interested. With reference to the
present study, the focus will be on the behavioral standard
of the school social workers and the guidance teachers as
expected by themselves in their interaction, rather than the
norm of society or their actual behavior. So the definition
of role in this study will be built upon the definition given
by Sargent in the second category.
Role, in this research study, is defined conceptually
as the pattern of social behavior which seems situationally
appropriate to the occupant of a position in an organization'
in terms of the reciprocal demand and expectations of those
5
in interaction with him. Operationally, roles are usually
constructed by knitting together a collection of tasks which
6
seems to go with-one another reasonably well. In this
study, 47 items of guidance-related tasks are listed in part
II of the questionnaire (see appendix 1). They represent
37
most of the work to be performed in local secondary schools
for the purposes of student guidance. Based on previous
7
literature and field experience, the 47 task items are
divided into 7 dimensions each representing a distinct funct-
ion. They are:
(a) casework services to individual students with problems
(b) organization of groups and programmes for students
(c) services to students' families
(d) engagement in liaison and mediation
(e) provision of supportive service to other teachers
(f) publicity and development
(9) administration and policy intervention.
Factor Analysis within each of these dimensions will be done
during data analysis to confirm or refine such categorizat-
ion of the task items.
Role differentiation, in this research study, means to
distinguish and clarify the differences in the pattern of
social behavior expected of the occupants of two different
positions in an organization. Operationally, role
differentation between school social workers and guidance
teachers is derived from comparing the similarities and
differences in the mean scores of role responsibility between
the two groups.
3.2.2 Pattern of co-operation
Co-operation means working or acting together for a
8
common purpose.' Pattern is defined as a away in which
9
something happens, develops, is arranged.° As one of the
purposes of this research is to get more data about the
38
existing co-operation situation between school social workers
and guidance teachers, both the content of co-operative
activities and the approaches to working together will be
the areas of concern. Therefore, conceptually, pattern of co-
operation refers to two component variables--content of co-
operation and approach of co-operation.
Content of co-operation refers to all those tasks
performed by the school social workers and guidance teachers
together with various degrees of involvement. Based on the
previous literature review in section 2.5.2, there are three
kinds of co-operative activities which demand different
degrees of involvement from the co-workers. They are called
collaboration, consultation and co-ordination.
Collaboration, in interdisciplinary practice, is an
interaction characterized by division of labour, equal
responsibility for each of the role partners in performance
of his share of the group tasks in order to achieve group
10
goals. It is operationalized by the various types of shared
tasks between school social workers and guidance teachers
(see questions I to 6 in section A, part III of the question-
naire at appendix 1). They include making referrals of
student cases joint intervention on cases joint planning
and implementation of recreational, developmental and
therapeutic programmes for students..
Consultation in this research is defined as as process
of interaction between two professionals: (1) the consult-
ant, who is a specialist and (2) the consultee, who seeks the
39
specialist's help regarding a specific work problem and who
maintains the right either to apply or not apply the
11
consultant's input. In the school system the guidance
teachers and school social workers can play the role of
consultant and consultee interchangeably. The variable is
operationalized by the discussion and enquiries between the
school social worker and the guidance teachers in concerning
handling of students problems knowledge of programme
organization information of needed community resource
opinion an student policy (see question 7 in section As part
III of the questionnaire at appendix 1).
In a co-operative process, the various participants
are en-gaged not only in activities interacting with their
colleagues, but also work independently in operations aimed
at furthering the group goals. They essence of co-ordination
is to add up the components into some coherent whole instead
of a simple aggregration of unrelated parts, for the achieve-
12
Tnent of common goals. Operationally, co-ordination between
school social workers and guidance teachers is de-Fined by the
following kinds of activities: case conference regulation of
different input at the planning stage of service plan on
going reporting of progress sharing of service reports (see
question 8, in section A, part III of the questionnaire, at.
appendix 1).
Approach of co_oper'a.t i on refers to the way that various
co-workers are organized together and the channels of inter-
action utilized by them during the co-operative process. In
40
some schools, school social workers and guidance teachers may
be organized into a counselling team, whereas different
approaches may be used by others. The channels of interaction
may either be formal or informal as appropriate to the school
situation. Operationally, the approach of co-operation is
measured by (a) whether there is organization of counselling
team that involve both school social worker and guidance
teachers (b) whether there are regular or irregular formal*
meetings (c) whether informal channels of communication are
utilized. (see questions in section B. part III of the quest-
ionnaire at appendix 1).
3.3 DEFINITION OF RELATED TERMS
3.3.1 School social workers
School social workers are trained social workers of the
Social Welfare Department or voluntary welfare agencies who
provide School Social Work services in the secondary schools
of Hong Kong. The majority are stationed in schools on a.
part-time basis in order to facilitate liaison with teaching
13
staff and provide counselling for students.
3.3.2 Guidance teachers
Guidance teachers are graduates of University or local
College of Education who, in addition to their ordinary
teaching duties in secondary schools, are also appointed by
the school principals to carry out the following duties: (a)
to provide pupil counselling and guidance (b) to organize
community involvement and extra-curricular activities which
14
complement and reinforce the formal curriculum.
41
Knowing that some schools have already deployed
teachers to provide student counselling and guidance well
before the policy enactment in 1982, and some private schools
have drone so without Government support, the definition of
guidance teacher here is applicable to all teachers who meet
the above criteria and is not just confined to the additional
teaching posts subverited by the Government since 1982.
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Chapter 4
RESEARCH DESIGN AND METHODOLOGY
4.1 RESEARCH DESIGN
The research design of the present study was an
exploratory survey conducted comparatively on two groups of
subjects-- school social workers and guidance teachers. It
was a cross-sectional study done at the end of 1985. The
social survey design was'selected because the purposes of the
present study were more concerned with fact-finding and
description of relationship between variables. Secondly, the
coverage of the present study was quite large. It covered a
majority of school social workers who provided services to
schools on a stationing basis, and the guidance teachers from
200 randomly selected''secondary schools. Moreover, the
findings from carefully conducted social surveys with large
and random samples are believed to have a higher gener-alizat-
I
ion power than other designs.
4.2 POPULATION
There were two population groups in the present study.
The first population group was the school social workers. It
included all social workers who provided School Social Work
service, on a stationing basis, to the secondary schools of
Hong Kong and at least one of the schools they served should
possess appointed guidance teachers during the 84-85 academic
year. The social workers-should also have already practised
school social work for at least six months by the end of
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August 1985, so that they would be able to supply -relevant
information based on actual work experience. From prelimi-
nary contact with the Social Welfare Department and the 16
concerned voluntary agencies in September 1985, the total
number of social workers who met the criteria of working
experience and giving services on a stationing basis' was
found to be 126. Information regarding whether the schools
they served had guidance teachers during 84-85 was not
available. So the number of school social workers in the
population would be a maximum of 126.
The other population group was the guidance teachers.
Instead of including all teachers involved in student guid-
ance services, the population group in the present study was
defined as all the chief guidance teachers or the co-
ordinators of the guidance services in all the secondary
schools which received School Social Work services on a
stationing basis.
Meanwhile, each school has the autonomy in manpower
deployment for provision of guidance services. Data concern-
ing the actual number of teachers involved in guidance
services and their different levels of involvement in terms
of time and responsibility was not available. Hence, it is
hard to operationalize the definition of the population group
if we try to include all teachers involved in guidance
services as the population. Only the chief guidance teachers
or the co-ordinators were included because there is usually
only one co-ordinator of guidance services in each school.
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The co-ordinator or chief guidance teacher is usually the
teacher who has relatively longer and deeper engagement with
student guidance. They are also likely to have more contact
with the school social worker and are able to give relevant
opinions.
In February 1985, the number of secondary schools
receiving School Social Work services on a stationing basis
2
was reported to be 415.. But not all of these schools had
guidance teachers during the academic year 84-85. The exact
number of chief guidance teachers in the population group was
unknown.
4.3 SAMPLE DESIGN AND SAMPLING PROCEDURE
The total. number of potent i'al subjects in the
population group of school social workers was a maximum of
126. The present study covered the whole population and no
sampling was conducted.
The population group of guidance teachers consisted of
a 'maximum of 415 potential subjects from the 415 secondary
schools respectively. Within the limited resources of the
present study, it was not possible to cover the whole
population. The determination of sample size is a contro-
versial issue that should be viewed in the context of both
theory and practice. Theoretically, the rule of thumb is, the
larger the sample the better. However, there are often some
practical limitations. So by convention, a sample proportion
of one-tenth of the popul a.t i on is regarded as giving reason-
able control over sampling error. Taking into consideration
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the possible response rate and the level of available
resources, a larger sample proportion was decided on. There-
fore, a sample of 200 schools were selected from the populat-
ion by simple random sampling, making the sample proportion
to be slightly less than 50%. Simple random sampling was
utilized because that could maximize the representativeness
of the sample. Measures taken to enhance-better response rate
will be discussed in the data collection section.
The sampling procedure for getting the sample of
guidance teachers was done in October.1985. It included the
following steps:
(a) A sampling frame, containing the up-dated names and
addresses of all the secondary schools served by school
social workers on a stationing basis, compiled by the
Hong Kong Council of Social Service was obtained.
(b) Two hundred schools were selected by .means of simple
random sampling from the sampling frame. No replacement
of sample was undertaken.
(c) The co-operation of one chief guidance teacher from each
of the sampled schools was solicited. through cover
letters addressed to the respective school principals.
The principals were requested to pass the questionnaire
to the chief guidance teachers (see appendix 2). For
details, please refer to the data collection section.
4.4 MEASUREMENT INSTRUMENT
There. was no established measurement scale directly
applicable to the present study. The measurement instrument
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used in the present study was designed by the researcher
based on literature review and field experience in local
situation. The validity and reliability of the measurement
instrument will be discussed in a later section of this
chapter.
The measurement instrument was made up of two sets of
anonymous questionnaires--one for the school social workers
and one for the guidance teachers. The design of the two
sets of questionnaires was basically the same except that an
additional School Information Sheet was attached to each
of the teachers' questionnaires (see appendix 1 A).
All' questions in the questionnaire were fixed-
alternative questions, whereas the respondents were also
requested to add their supplementary information and opinion
at the empty space reserved at the end of each section. A
fixed alternative question may help to ensure that the
answers are given in a frame of reference that is relevant to
the purpose of the inquiry and in form that is usable in the
4
analysis. However, omission of possible alternative
responses in the set answers may lead to bias or misdirecting
the respondents to choose an answer not congruent to their
5
exact opinion. While open-ended questions may allow more
freedom- for the respondents to provide answers beyond the
biased framework of the researcher., it may have the dis-
advantage of making the respondents feel vague and trouble-
some. Thus, some respondents may tend to leave the open-ended
questions unanswered in a self-administered questionnaire.
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With reference to the nature of subject matter, and the
method of data collection (mall questionnaires) of the
present study, "fixed-alternative" questions were more
appropriate. Special precaution had been taken to avoid
omission of possible alternative responses and relevant
questions when setting the questions.
The questionnaire was composed of three parts. Part I
included questions about the personal particulars o-f the
respondents. Part II was the measurement of role expectations.
Part III was the measurement of pattern of co-operation. The
details are described as follows.
4.4.1 Part I : Personal particulars
In this part, data concerning the personal particulars
of the respondents were collected. They included the
variables of age, sex,-educational qualification in both sets
of the questionnaires. For the case of the guidance teachers,
the following questions were also included:
- years of teaching experience
- years of involvement in student guidance duties
- in-service training on guidance and counselling.
For the case of the school social workers, the following
questions were included instead:
- years of working experience in the social work field
- years of involvement in School Social Work services
- number of schools served on stationing basis during the
academic year 84-85
- number of schools served which have guidance teachers.
(see Part I of appendix 1 A B)
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4.4.2 Part II The measurement of ro 1 e expectations17-
In this part, the design of the two sets of question-
naires was exactly the same. A comprehensive list of 47
6
guidance-related tasks was set. Based or, literature review
and field experience, the 47 task items were divided into
seven sections representing different role functions:
- Section A represented casework services to individual
students with problem.
- Section B represented organization of groups and programmes
for students.
- Section C represented provision of services to the
students' families.
- Section D represented engagement in liaison and mediation.
- Section E represented provision of service to other
teachers.
- Section F represented publicity and d'velopment.
- Section G represented administration and policy
intervention.
Factor Analysis would be applied on each of these sections
during data analysis to confirm or refine such categorization
of role functions.
The respondents were instructed to rate, respectively,
their expectations regarding the guidance teacher's and the.
school social worker's degree of responsibility for each of
the task items. The ratings were arranged on a. 4-point L i ker t
scale, from 0 to 3.
:Explanation of the ratings was as follows
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0 = no responsibility
1 = slight responsibility
2 = moderate responsibility
3 = great responsibility. (see Part II of appendix 1)
After the categorization of the role functions were*
refined by applying Factor Analysis upon the scores of the
task items, the strength of role expectations would be
obtained by calculating the factor means of the established
factors. The range of each factor mean would be 0 to 3 with
explanation stated previously. The higher the factor mean,
the more that factor was regarded as the role of the
respective subject groups. Implications for role different-
iation would be generated by comparing the strength of role
expectations between the guidance teachers and the school
social workers.
4.4.3 Part III : The measurement of oattern of co-ogeration
The measurement of pattern of co-operation was
generated from the findings on two component variables--
content of co-operation and approach of co-operation. In
Section A, Part III of the questionnaire, 8 questions (some
of which with sub-divisions) with a total of 18 items were
listed to measure the content of co-operation practised
between school social workers and guidance teachers in the
secondary schools of Hong Kong. Question I to question 6
included the various kinds of collaborative activities.
Question 7 included consultations on various areas. Question
8 included different activities related to co-ordination of
the guidance services.
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In Section B, Part III of the questionnaire, 7
questions concerning the organizational structure and
channels of interaction utilized by the school social
workers and guidance teachers during their co-operative
process were set to measure the approach of co-operation.
(see Part III, appendix I A & B).
Corresponding to each question item, the respondents
were instructed to mark either a (V) or (X) under the 'Ideal
Situation Column' to show whether they regarded the descript-
ion of that question item as an ideal situation that led to
an improvement of the service. A (V) meant affirmation, and
would be coded with a score 1. A (X) meant negation and would
be coded. with a score 0. The extent of an item being
perceived as an. ideal situation would be measured by the
percentage frequency of score I on that item. The range would
be from 0% to 100%. By pr--esent i ng the percentage frequency of
score 1, under the 'Ideal Situation Column', for all question
items in both Section A and Section B, a profile of the ideal
pattern of co-operation would be obtained.
At the same time, the respondents were also instucted
to mark either a() or (X) under the 'Actual Situation
Column' to show whether they regarded the description of that
question item as a situation actually existed in their.
schools. A (V) meant affirmation and would be coded with a
score 1. A (X) meant negation and would be coded with a score
0. The extent of an item being reported as an actual
situation would be measured by the percentage frequency of
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score I on that item. The range was from 0% to 100%. By
presenting the percentage frequency of score 1, under the
'Actual Situation Column', for all the question items in both
Section A and Section B, a profile of the actual pattern of
co-operation would be obtained.
In this part, the design of the questionnaires for the
two groups of subjects was basically similar except for a
slight modification in the format of the social worker's
version. Since under the existing staffing ratio of the
School Social Work service, some social workers may need to
provide services to a maximum of 4 schools, 4 spaces under
the 'Actual Situation Column' were set to allow the -school
social workers to report the actual situation of the
different schools separately (see part III of appendix 1 B)
4.5 DATA COLLECTION
In October 1985, before the actual data collection
procedure was conducted, a pre-test of the questionnaires was
done with the help of 5 ex-school social workers and 5
teachers who were involved in student guidance duties but
they were not the chief guidance teacher in their schools.
Some of their feedback was adopted in modifying the phrasing
of some questions, the presentation of the questionnaires as
well as in monitoring the length and scope Qf the
questionnaires.
The data collection method utilized was the °self-
administered mail questionnaire. This method was selected
because of the wide coverage and scattering of the samples of
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the present study. Mail questionnaires permit wide coverage
with a minimum expense both in terms of money and effort when
7
compared with personal interviews. A number of techniques
for securing a better response rate were adopted. They
included eliciting preliminary support from agency super-
visors and school principals, attached an introductory letter
with the questionnaire, follow-up by a second mailing,.
follow-up by telephone. Some of these have been proven to be
8
useful in raising the percentage of returns. For the present
study, support from the concerned agency supervi sorbs was
elicited through a short presentation of the purposes and
nature of the research study on September 6, 1985, after the
meeting of the Co-ordinating Committee on School Social Work
at the Hong Kong Council of Social.Service. On that occasion,
an abstract of the research proposal and the draft of the
questionnaire were also delivered to the agency supervisors.
Individual follow-up to each of the agency supervisors was
done after two weeks. All 17 agency supervisors showed a
supportive attitude. The actual support from 14 agencies was
confirmed since the other 3 agencies did not have schcol
social workers that met the criteria of the population
definition. On the other hand, support from the school
principals was elicited through a cover letter addressing the
importance of the study (see appendix 2).
Data was collected between the period from the 1st of
November 1985 to the end of December 1985, through mailed
questionnaires. A total of 126 questionnaires each coupled
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with an introductory letter were sent to the concerned
social welfare agencies. The questionnaires were delivered to
the appropriate school social workers with the help of the
agency supervisors. The completed questionnaires were.
assembled by the agency supervisors first and then collected
in a group by the researcher. At the end of November 1985,
121 completed questionnaires were collected from the group of
school social workers. Among these 121 questionnaires, 20
were collected from respondents who served in schools without
guidance teachers, during the academic year 84-85. These 20
questionnaires were thus not used in the stage of data
analysis. In the end, 101 valid questionnaires from the group
of school social workers were submitted for data analysis.
Collection of data from the guidance teachers was
begun at the same time as the school social workers, that was
the 1st of November 1985. Two hundred questionnaires coupled
with introductory letters to the guidance teachers and cover
letters addressed to the school principals were sent out to
the 200 sampled schools. Self-addressed, stamped envelopes
were enclosed to facilitate the return of the completed
questionnaires. At the end of November 1985, 90 completed
questionnaires were returned from the guidance teachers. The
second mailing, with an additional letter of support from the
thesis advisor, was conducted on the 1st of December 1985.
Telephone follow-ups to those schools that did not respond
were made in the subsequent two weeks. Through telephone
-follow-ups, it was discovered that 5 of the sampled Schools
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guidance teachers at all, and 20 refused to co-operate. At
the end of December 1985, an additional 49 completed quest-
ionnaires were returned. There were then a total of 139
returned questionnaires from the group of guidance teachers.
Among these 139 returned questionnaires, only 101 were found
to be valid and submitted for data analysis. The other 38
were invalid because of the f o l l ow i ng reasons:
- 3 respondents indicated their refusal to co-operate on the
questionnaires
- 18 questionnaires, were returned from schools with no
guidance teachers
- 12 questionnaires were returned from schools which began to
have guidance teachers since September 85 and could not
supply data for the academic year 34-85
- 5 questionnaires were invalid because some part of them
were not answered according to the instructions.
9
By subtracting the 71 ineligible schools from the original
sample of 200, the number of schools which possessd the
target subjects was 129. And by subtracting the 38 invalid
questionnaires from the 139 returned ones, the valid ones
totaled 101. The valid response rate was then 101/129 which
was about 78.3%.
4.6 DATA ANALYSIS
After editing the completed questionnaires, by
coincidence, 101 questionnaires from the group of school
social workers and 101 questionnaires from the group of
guidance teachers were found to be valid and were submitted
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for statistical analysis. All the data collected were coded
on Coding sheets. After checking, the coded data were input
and stored in the IBM MUSIC v system. Separate files for the
two groups of data were created. Further checking of the
transferred data was done. The Statistical Package for Social
Science X (SPSS-X) was used for data processing. Statistical
analysis on the two groups of data. were done separately. The
significant value for tests of significance adopted in the
present study was at the level of p0.05. This level was
adopted because the requirement for a social survey is
usual 1y less stringent and the sampling proportion of the
present study was high (about 50%). The data processing
procedures were conducted between the period from mid January
1986 to the end of February 1956. The coded data were
analysed in accordance with the purposes and specific
research questions of the present study.
Part I of the questionnaire contained data related to
the personal particulars of the repondents and schools. The
#requencies of all variables in this part were computed. At
the same time the measure of central tendency such as mean,
made, median and standard deviation were also obtained.
Fart II of the questionnaire was related to the
Measurement of role expectations through ratings on 47 task
Items. The computation of frequencies for all variables in
this part was done. In order to confirm or refine the cate-
gbh i. zat i on of task items into different role constructs,
Factor Analysis was applied to each of the sub-sections in
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Part II of the questionnaires. "Factor Analysis is essent-
ially a method for determining the number of factors there
are in a set of data, for ascertaining which test or
variables belong to which factor or factors, and the extent
the tests or variables "belong to" or are "saturated with"
10
whatever the factor is." The Principal Component method for
initial extraction of factors and orthogonal varimax rotation
were applied. The Principal Component method is useful for
scale construction by virtue of its elegance and determinate-
11
ness. While every method of factor extraction is similar,
some authors have suggested using the default option in the
12
computer program. The Factor section of the SPSS-X has a
default program using the Principal Component method.
Furthermore, the Principal Component method and varimax
rotation have been adopted in several foreign research
13
studies aimed at an analysis similar to the present one. As
factor loadings equal to or greater than 0.3 are considered
14
large enough to warrant interpretation, the same standard
would be adopted in the. present study. The factor mean of
each of the established factors would be calculated from the
mean scores of its component task items.
In order to find out whether the role expectations from
the group of school social workers and the group of guidance
teachers were congruent, the two sets of data were compared.
When the mean scores on the task items between the two groups
of respondents were compared, the T-test of significant
.difference (independent samples) was applied. T-test
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produces student's t, degree of freedom, and two-tailed
15
probability for a comparison of two means."
The assumptions of using T-test are data at interval
level of measurement, and random sampling from normal-
16
distributions with the same variance. Applicaton of Factor
Analysis requires similar assumptions. As a Likert scale was
utilized in this part of the questionnaire, the data so
17
obtained can be regarded as at interval level. Since most
of the assumptions were met, the T-test and Factor Analysis
were applicable in the present study.
Part III of the questionnaire was concerned with mea-
surement of the pattern of co-operation. The frequencies
coupled with the required statistics for all variables were
obtained. The percentage frequencies of each variable under
the 'Ideal Situation Column' and 'Actual Situation Column'
indicated the extent to which it was perceived as the ideal
situation and the actual situation respectively. In order to
find out if there was a significant difference between the
extent of ideal situation and that of the actual situation
perceived by the same group of respondents, both the paired
T-test and the McNemar test were applied. The McNemar- test is
a non-parametric test applicable to detect the significant
changes of a group of respondents under two different
conditions. Its assumptions are random sampling and nominal
1S
level of measurement. As the data of this part were gen-
erated from the choice of either a (√) or (X) by the respon-
dents, they were basically at a nominal level of measurement.
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McNemar test is naturally applicable. However, according to
convention, two-point nominal variables and ranks, meet the
19
definition of intervally scaled variables, therefore paired
T-test is also applicable in this part of data analysis.
Based on the same rationale, when the significant difference
between the two groups in regard to their perception about
the ideal situation and actual situation were analysed,, the
T-test (independent samples) was applicable.
Probably owing to the comprehensiveness of the quest-
ionnaire, there were few respondents adding additional
information or opinion at the space available in the quest-
ionnaire. Among the scarce additional information collected,
most were just specific illustrations of what had already
been included in the set questions, so no detailed analysis
of them was done.
4.7 VALIDITY AND RELIAEILIT'
The validity of a measuring instrument may be defined
as the extent to which differences in scores on it reflect
true differences among individuals on the characteristic that
20
we seek to measure, rather than constant or random errors.
Face validity and construct validity of the present measure-
meat instrument have been strengthened by carefully
assimilating the relevant theories and related research in
designing the questionnaires. The content validity was
increased through careful selection of relevant variables,
especially those truly reflecting the local characteristics.
Moreover, in September 1985 a panel consisting of two
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experienced guidance masters, one University lecturer in the
School of Education, and four School Social Work supervisors
of local agencies were invited to comment on the validity of
the measurement instrument. In general, they found the
content of the questionnaire very comprehensive and relevant
to the local field situation. Some felt that the question-
naire was a little bit long and some abridgement was
suggested. In due course, several questions in Part II of the
questionnaire were deleted. The content validity of the
measurement instrument was thus enhanced.
Owing to the limitation of resources, no objective test
of validity was performed directly for the present study.
However, an indirect measure of the construct validity of the
measurement of role expectations in Part II of the measuement
instrument was achieved through Factor Analysis applied to
each of the 7 sub-sections. Factor Analysis is a useful
method of determining the construct validity of an
21
instrument. The application of Factor Analysis based on the
Principal Component method revealed that most of the items
within each section had factor loadings higher than 0.3 on
the first factor of the initial factor matrix (see appendix
3). This implied. that the items within each of the sub-
sections were highly correlated and quite consistently built
around the same construct.
Reliability refers to the "consistency, dependability,
accuracy, and the extent to which two applications of the
same measure or highly similar measures under comparable
22
Conditions yield the same result." Owing to the practical
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difficulty of using the test-retest procedure to measure
reliability in terms of the stability of results, the
estimation of reliability for the present measurement was
approached from the criterion of equivalence. According to
Selltiz, .....the equivalence of results based on different
samples of items can be estimated by internal analysis of
23
respones to items within a single test.
As the measurement of the pattern of co-operation in
Part III of the instrument involved collection of data about
the actual situation of the various schools and the question
items were independent from one another, no test of relia-
bility on the internal consistency of the scale was
applicable in this case. Thus, a test of reliability was only
performed on the measurement of role expectations in Part II
of the instrument. Cronbach's alpha coefficient was used to
examine the reliability of the various sub-sections in Part
II of the instrument. estimates, and is a lower bound to,
the proportion of test variance attributable to common
factors among the items. That is, it is an index of common-
factor concentration. This index serves purposes claimed for
24
indices of homogeneity." Alpha is equivalent to the mean of
all split-half coefficients resulting from different
splitting of a test. I t eliminates the error due to item
sampling in split-half test, and is therefore considered more
efficient than the latter in testing reliability of a
25
scale. By convention, an alpha coefficient of 0.7 or above
is- considered reflective of high internal consistency of a
scale, whereas a coef f i c i en t of below 0.5 is regarded as low.
As noted from Table 4.1 and 4.2, the alpha coefficients for
the data of the guidance teacher group ranged from 0,61 to
0.81 and those for the school social worker group ranged from
0.41 to 0.86. Nearly all of them can be regarded as at a
moderately high level of reliability. The measurement in this
part of the instrument was quite reliable.
Table 4.1 Reliability test for the guidance teachers1 data



























Table 4.2 Reliability test for the school social workers1
data
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FINDINGS AND ANALYS I S :THE CHARACTERISTICS OF THE RESPONDENTS
In the present study, there were two groups of
respondents--the school social workers and the guidance
teachers. Both -groups consisted of 101 respondents. The
characteristics of each group are described separately in the
following sections.
5.1 THE CHARACTERISTICS OF.THE GROUP OF GUIDANCE TEACHERS
At present, there is no central registry of the
-guidance teachers in Hong Kong, no information about the
characteristics of the population of guidance teachers is
available for assessing the representativeness of the sample
in the present study. The characteristics of the sample are
summarized in the following table. (table 5.1)




































Academic qu.al i-f ication:
Graduate o-f local University
Graduate o-f- overseas University
Graduate o-f local College of Education
Graduate of overseas College of Education




























































Note: the total N are not always 101 because of no answer
g i ven by the respondents.
The majority of the group of guidance teachers were
University graduates from 30 to 40 years old. There were
slighty more male than female in the group. Three quarters of
them had teaching experience of 7 years or more. However,
their involvement in student guidance duties was not long,
the mode being 1 to 3 years. More than half of the
respondents (60.4%) had received in-service training related
to student counselling, (table 5.1)
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5.2 THE CHARACTERISTICS OF THE GROUP OF SCHOOL SOCIAL WORKERS
This group of respondents covered the whole population
with the exclusion of five non-responded cases. Their
characteristics are summarized in the following table. (table
5.2)








25 24.521-25 years old





0.0051 years old or above
(100.0)(101)Total
Academic gua.l if ication:
66.367Social Work graduate of local University
17. 818Social Work graduate of overseas University
2.02Non-Social Work graduate of local University
3.03Non-Social Work graduate of overseas
University
2. 02Social Work graduate of the Hong Kong
Polytechnic








1Below 1 year 1.0
1-3 years 48 47.5
404-6 years 39. 6
67-9 years 5.9
10 years or above 6 5.9
Total ( 101) (100.0)
Invo1 vernent. in school
social work services




10 years or above 1 1.0
Total t lfll (100.0)
No. of schools served on a stati.onin_q
basis by oach worder, in 64_85
37 36. 6I school
25.7262 schools
2 7 26.73 schools
10.9114 schools
(100.0)(101)Total








The general characteristics of the group of school
social workers* were social work degree holders with a mode
age at 26 to 30 years old. There were much more female social
workers (83.2%) than male workers (16.8%) in the group. This
situation is quite congruent with the characteristics of the
social work profession. The working experience of 4%-..he
respondents was quite short, nearly half of them had 3 years
or less experience in the field. Their years of involvement
in School Social Work services were even shorter, more than
half o-F them (58.4%) had 3 years or less working experience
in School Social Work. During the academic year 84-85, about
6070 of the total respondents, each gave School Social Work
services on a stationing basis to 2 or less schools, and the
remaining 40% each gave services to 3 or 4 schools. Among
the total of 214 schools served by the respondents, 163 also




Besides the personal characteristics of the respondents,
some information about the characteristics of the sampled
schools (schools which the guidance teachers belonged to)
have also been collected. They are presented in the following
tables.
Table 5.3.1 The period in which the school began to appoint
guidance teachers explicitly (N=1O1)
%NYear periods
1970 or before 4 4.0
1971 to 1975 15 14.9
1976 to 1980 29 28.7
ICJ.. 41981 to 1984 53
Total (101) (100.0)
Table 5.3.2 The period in which the school began to have









Table 5.3.3 Number of stationing day per week by the school
social worker (N=101)
%No of day per week N
i day 73 72. 3
2 days 26 25. 7
1.5 days 2 2.0
Total (101) (100.0)
Table 5.3.4 Distribution of the schools by types (N=101)
%Types o+ schools N
Government School 12 11.9
Government Aided School 74 73.3
Private School 15 14.9
(101)Total (100.0)
The majority of the 101 sampled schools, from which
the group of guidance teachers were derived, were Goverment
aided schools (73.3%). Nearly all of the sampled schools
(4,6%) began to receive School Social Work service before 1981
but most of them (52.5%) had guidance teachers after 1981.
(table 5.3.1 to table 5.3.4)
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Chapter6
FINDINGS AND ANALYSIS ROLE EXPECTATIONS
The findings presented in this chapter aim at answering
the first three research questions of the present study.
They are:
(a) What are the roles of school social workers in the
secondary schools of Hong Kong, as expected by the
guidance teachers and by the school social workers
themselves?
(b) What are the roles of guidance teachers in the context of
providing student guidance service in the secondary
schools of Hong Kong, as expected by the school social
workers and the guidance teachers themselves?
(c) Is there a significant difference in the mutual role
expectations between the school social workers and the
guidance teachers in the secondary schools of Hong Kong?
In order to answer these questions$ data collected
f rurn both the school social worker group and the guidance
teacher group were analysed and compared. Factor Analysis
(using the Principal Component Analysis and orthogonal
Varimax rotation) was applied on the scores of the degree of
responsibility rated by the respondents on the seven sections
of guidance related tasks listed in Part II of the
questionnaire. The findings and their comparison are
presented in the following sections.
Table 61.1a Result of Factor Analysis on the 7 sections of guidance-related task items —Role expectations
for school social workers








Individual counselling to students with adjustment and
schooling problems





Identification and referral of potential clients
item A1 identification
A2 collect background data
A3 referral within the school
Individual counselling to students with psychosocial and
health orobiems
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item Abd emotional problems
A6f health problems
A6h family problems
Provision of programmes related to recreation and study
skill
item B1 recreational mass programmes
B3 interest groups
Bf study skill projects













































1.29 21.4Crmn.ctW families to needed social resource
item CI home visit
C4 making referral to agencies
05 follow-up to social service agencies
D Mediation among students, families, school and community factor 1 3.57 59.6
item D1 introduction of suitable community activities
to students
1)2 liaison with other organizations on behalf of
the school
L3 clarify school situation to parents
I4 reflect parents' opinions to school
D5 clarify school situation to students









Loadings % of VarianceSection Factor/items Eigenvalue
on Factors explained
E Provision of supportive services to other teachers for
factor 1 1.87promotion of student guidance 37.4
0.55item El explanation of students' problems
E2 provision of programmes related to knowledge and
0.59skill in student guidance
0.53E3a consultation service on handling student problems
E3b consultation services on program organization
knowledge and skill 0.68
E3c consultation service on information of needed
community resource 0.70
F Publicity of the student guidance services factor 1 2.87 40.9
item Fla publicity to other teachers 0.85
0.94.Fib publicity to students
Flc publicity to students' parents 0.92
Development of the student guidance services 1.60factor 2 22.8
item F2 promote co-ordination with other committees in
the school 0.70
F3 collect data about students characteristics and
specific needs o.68
F4 evaluation of the services done 0.62
0.74F5 conduct research related to student guidance
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Continued Table 6.1.1a
Loadings %of VarianceSection Factors/items Eigenvalue
on Factors explained
G Administration and Policy intervention factor1 2.32 16.5
item G1 updating case recording and service reports 0.57
0.51G2 report back to school principal
G3 identification and analysis of structural and
policy problems in the school systems 0.81
G4 make suggestion on improvement of policy related
to students' welfare 0.86
.G5 advocate for supplement of inadequate resource
needed for service development 0.58
Since all respondents gave a rating of 3 on this item, no factor analysis on this particular item could be
performed. It was placed under the role of individual counselling to students with psychosocial and
health problems mainly based on its approximation in nature with other items in that factor.
*
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6.1 ROLE EXPECTATIONS FOR SCHOOL SOCIAL WORKERS
6.1.1 Views from the'school social worker group
Twelve roles with a total of 44 task items expected
for the school social workers were obtained from Factor
Analysis based on the data of the school social worker group.
Table 6.1.1a shows the construct of the twelve roles with
1
their component -task items, factor loadings of the task
2
items, eigenvalue of the factor and the percentage of the
3
variance explained by the factors. All task items with
factor loadings less than 0.3 have been excluded.
After performing Factor Analysis on the 13 items of
section A, three roles related to individual casework with
students were extracted. The first one was individual
counselling to students with adjustment and schooling
problems. Under this role, the tasks of providing individual
counselling sessions to students with problem nature like
school adjustment, adolescent adjustment, behavioral
problems, study or career problems were included. The next
role was identification and referral of potential clients.
Under this role, the tasks were identification of the
potential clients among the student population, collection of
their background data and making referral to suitable
guidance personnel within the school system. The third role
was named as individual counselling to students with
psychosocial and health problems. The tasks embraced were
provision of individual counselling sessions to students with
emotional problems, health problems or family problems.
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Two roles have been derived after applying Factor
Analysis on section B. The first role was provision of
programmes related to recreation and study skill. Provision
of recreational mass programmes, interest groups and study
skill projects were included. The next role was concerned
with providing programmes of developmental and therapeutic
purposes. It was called provision of developmental and
therapeutic programmes.
Tasks in sections C were related to services for the
students's families. Upon Factor Analysis, two roles were
extracted. The role of parental education and direct inter-
vention to students families included the organization of
educational programmes about parental roles and children's
needs as well as provision of counselling services to family
members of the student when their malperformance have direct
impact on the student. The second role was indirect service
provided to the families. It was connecting students'
families to needed social resource. It included tasks of
home visits, making referral to social service agencies for
the families and making -follow-up to the concerned social
service agencies to ensure service provision.
Result of Factor Analysis on section D produced one
factor that included all the task items. The main construct
of the factor was mediation among students, families, school
and community. This role included the following task items:
(D1)introduction of suitable community activities to
students (D2)liaison with other community organizations on
80
behalf of the school (D3) clarification of the school
situation to the parents (D4)reflecting the parents' opinion
back to the school (D5)clarification of the school
situation and regulation to the students and (D6)reflecting
the students' opinion back to the school.
Results of Factor Analysis on section E produced one
factor- that included all the tasks in the section. All these
tasks were concerned with the provision of supportive
services to other teachers for promotion of student
guidance. These tasks were explanation o-f students' problems
to the concerned teachers, and organization of programmes
related to knowledge and skill in student guidance for other
teachers. The consultation services on the areas of handling
students' problems! knowledge and skill for programme
organization and information of needed community resource
were-also included.
From Factor Analysis, the tasks in section F were
grouped under two factors. The publicity of the student
guidance services. These referred to the publicity work
aimed at the other teachers, the students as well as the
students' parents. The other role was the development of
the student guidance services. It included the tasks: (F2)
promotion of understanding and co-ordination with other
committees in the school (F3) collection of data about
student' characteristics and specific needs for facilitating
planning of suitable guidance programmes (F4) evaluation of
the guidance services performed (F5) conduct research
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related to student guidance.
The last role obtained through Factor Analysis on
section G was the role of administration and polic-y
intervention. It included administrative duties such as
updating case recording and service reports report back to
the school principal about the progress of the guidance work.
At the same time, it also included tasks related to policy
intervention in terms of indentification and analysis of
structural and policy problems in the school system making
suggestion on improvement of policy related to
students' welfare and advocacy for supplement of inadequate
resource needed fors service development.
Table 6.1.1b Expectations for role responsibility of school social workers from the views of the school
social worker group (N=101)
Roles Component tasks
mmammtmtmmmmamm. ,i m i n ,m 1 i —m——mm» mrnmrnm mmm—»m mmm+m mmm»««» mmmmm
Scores of dog. of responsibility Degree of responsi-~,
item factor means bility interpreted an 8
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item factor means bility interpreted 011 8
Provision of supportive services to other teachers


































































































{J= standard deviation of the factor mean
Note: Please refer to table 6.1.1a for meanings of the task item codes
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Table 6.1.1b is a list of the mean scores of the degree
of responsibility rated by'the group of school social workers
on their twelve expected roles. The factor mean score of
each role was obtained by averaging the item means of its
component task items. The degree of responsibility was
4
interpreted from the factor mean score and the roles were
also ranked according to the magnitude of the factor mean
scores. The role with the highest factor mean score (i.e.
greatest role responsibility) was ranked at the top, whereas
the one with lowest factor mean score, at the bottom.
The role of top priority for school social workers as
rated by the school social workers themselves was individual
counselling to students with psychosocial and health
problems. The mean score of this role (2.960) is the highest.
The degree of responsibility as interpreted from the mean
score is great. The counselling service given to students
with emotional problem (A6d) was particularly stressed as all
school social workers unanimously scored 3 or, that task item.
The role of connecting students' families to needed
social resource is at the second rank. Its mean score is
2.960. All the task item means under this role are consist-
ently high and interpreted as great degree of responsibility.
The role at the third rank is the provision of develop-
mental and therapeutic programmes. The mean score (2.788) is
again within the range of great degree of responsibility.
When the item means of its component tasks are compared, the
score of item b5 (2.931) is higher than that of item B
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(2.644). That means the provision of therapeutic and
counselling programmes were treated with higher importance
than the provision of developmental programmes.
The role of parental education and direct intervention
to students' families is at the fourth rank. Its mean score
is 2.787 and is still within the range of great responsi-
bility for the school social worker. The item mean of task
item C3 (2.931) is much higher than the item mean of task
item C6 (2.644). It reflects that the school social workers
expected themselves to be more involved in giving counselling
service to the needy families than in organization of
parental education programmes.
The fifth role is the publicity of the student
guidance services. The mean score is 2.756 arid the degree of
responsibility is great. The item mean of task Fib (2.822) is
the highest among all component tasks. That means relatively
greater responsibility was devoted to the publicity work
with the students as the target.
The sixth role is the provision of supportive services
to other teachers for promot-ion of student guidance. With a
mean score of 2.608, this role is of great degree of
responsibility. As the item means for-task El (2.871) and
E3a (2.842) are outstandingly high and that for E3b (2.160^)
is relatively low, it implies relatively greater responsi-
bility was expected for the explanation and consu I tat i on
service concerning students' problems, whereas consultation
service related to programme organrization was less stressed.
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The role of administration and policy intervention is
at the seventh rank. The school social workers expected they
only had moderate degree of responsibility in this role as
the mean score is 2.4.91. As interpreted from the task item
means, greatest responsibility was expected for updating
recording and service reports (item G1, 2.832) whereas the
tasks of policy intervention related to the school system
were devoted with a relatively lower degree of
responsibility.
The role of development of the student guidance
services was again rated with a moderate degree of responsi-
bility. The mean score is 2.466 and its rank is the eighth.
In contrast to all other component task items, the item mean
of F4 is particularly high (2.810), and its degree of
responsibility is at the great level. That means the task of
evaluation of the student guidance services was particularly
emphasized.
The school social workers expected they were only
moderately responsible for individual counselling to students
with adjustment and schooling problems. The mean score of the
role is 2.382 and it is at the nineth rank. The item means of
the component task items deviate much from one another. Item
means of A6b (2.832) and A6c (2.822) are relatively high, but
that for Abe (1.802) and A69 (1.960) are much lower. The
school social workers expected themselves to be more
responsible in counselling of adjustment and behavioral
problems than that of study and career problems.
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Identification and referral of potential clients is the
tenth role. The. mean score is*2.165. and the degree of
responsibility is at the moderate level. The item mean 2.576
of the component task item A2 is much higher than those of
other items. That is greater degree of responsibility was
expected for the task of collecting background information of
the potential clients than other tasks in this role.
The mean score of the role, of mediation among students,
families, school and community is 2.017. The school social
workers again expected themselves to have a moderate degree
of responsibility. As reflected from the item Means of the
component tasks, the task of mediation between the school and
the community (item D2, 2.347) was rated with greater
responsibility than other tasks. Since the item means of D6
(2.188) and D4 (2.050) are higher than D5 (1.901) and D3
(1.535), it indicates greater responsibility was devoted to
channelling of the students' and parents' opinion back to the
school than the other way round.
The last role is the.provision of programmes related to
recreation and study skill. Only slight responsibility was
expected for this role as the mean score is 1.112. The item
mean of B4 (1,940) is much higher than the other component
task items. That indicates the school social workers expected
themselves to b._ more responsible in programmes related to
study skill than recreation. As the item mean of B3 (0.406)
is so l ow that it approaches an expectation of no
responsibility.
Table 6.1.2 Expectations for role responsibility of school social workers from the views of the guidance
teacher group (N=101)
Role Component tasks
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Q= standard deviation of the factor mean
Note: Please refer to table 6.1.1a for the meanings of the task item codes.
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6.1.2 Viet-is from try- 9-tid .ncN teacher Pr^oua
me role expectations -For school social workers from
the views of the guidance teachers were obtained through
factor analysis and computation of mean scores on the
relevant variables based on the data set cf the guidance
teachers. Result obtained from Factor Analysis of the scores
rated by the guidance teachers, for expectation towards the
school social workers, generated similar conclusion as that
done on the data of the school social workers. That is twelve
factors with similar role construct as those listed in
section 6.1.1 were'generated. The twelve roles with their
component task items, item mean scores and factor mean scores
as well as the interpreted degree of responsibility and ranks
are presented in table 6.1.2. The role expectations for the
school social workers presented in table 6.1.2 represent the
views of the guidance teachers, whereas those in table
6.1.1b are the school social workers' self-expectation.
The role in which the guidance teachers expected the
school social worker to have the greatest degree of
responsibility was connecting students' families to needed
social resource. The mean score is 2.907. The item means of
the component task items are consistently high.
The role of individual counselling to students with
psychosocial and health problems is at the second rank. Its
mean score is 2.821. All the task item means under this role
are consistently high and interpreted as great degree of
responsibility.
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The role at the third rank is the parental education
and direct intervention to students' families. The mean score
(2.578) is again within the range of great degree of
responsibility. The item mean of task item C3 (2.790) is much
higher than C6 (2.366). It reflects that the guidance
teachers expected the school social workers to be involved
more in giving counselling service to the needy student
families than in organization of parental education
programmes.
The role of provision of developmental and therapeutic
programmes is at the fourth rank. Its mean score is 2.566 and
is still within the range of great responsibility. When the
item means of its component tasks are compared, the mean of
item B5 (2.708) is much higher than E2 (2.424). That means
the school social workers were expected to be involved
relatively more in provision of therapeutic and counselling
programmes than developmental programmes.
The fifth role is the administration and policy inter-
vention. The mean score is 2.383 and the degree of responsi-
bility is at the moderate level. As reflected from the means
of the component task items, the guidance teachers expected
the school social workers to have great responsibility in
updating recording and service reports (G1, 2.780) but just
moderate responsibility in policy intervention related to the
school system (G3, 2.120 34, 2.200).
The sixth role is the provision of supportive services
to other teachers for prcmotion of student guidance. With a
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mean score of 2.339, this role was rated with moderate degree
of responsibility. As the item means of the component task E2
(2.139) and E3b (2.000) are relatively lower than the other
task items, the school social workers were less expected to
be responsible in organization of teachers' educational
programmes and consultation related to programme organization
knowledge.
The role of development of the student guidance
services is at the seventh rank. The mean score is 2.305 and
the level of responsibility expected is moderate. While the
guidance teachers expected the school social workers to have
great responsibility in evaluation of the guidance services
(F4, 2.612), they expected the school social workers to be
just moderately involved in co-ordination with other school
committees (F2) 1.848).
The role of individual counselling to students with
adjustment and schooling problems was also rated with
moderate degree of responsibility. The mean score is 2.256
and at the eighth rank. Among its component task items, the
item means of A6b (2.653) and A6c (2.515) are evidently
higher than those of A6a (2.160), A6e (2.030) and A6g
(1.920). That indicates the school social workers were ex-
pected to be more responsible in handling adolescent adjust-
ment and behavioral problems than those related to schooling.
The nineth role is the publicity of student guidance
services. The mean score is 2.233 with degree of responsi-
bility still within the moderate range. While the item means
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of the component tasks are quite similar, the publicity work
with the teachers as the target was less emphasized (Fla,
2.071).
The guidance teachers expected the school social
workers to have moderate degree of responsibility in the
role of mediation among students, families, school and
community. The mean score is 2.041 and at the tenth rank. As
reflected from the item Means of the component tasks, the
task of mediation between the school and the community (D2,
2.6224) was rated with greater responsibility than the rest.
Since the item means of D6 (2.141) and D4 (2,120) are higher
than D5 (1.770) and D3 (1.430), the school social workers
were expected to devote greater effort in collecting feed-
back from the students and parents than in explaining the
school situation to the students and parents.
The Tnean score on the role of i den t i f i ca.t i on and
referral of potential clients is 2.301. The interpreted
degree of responsibility is moderate. The item mean 2.500 of
the component task item A2 is much higher than those of other
items. That is greater degree of responsibility was
particularly expected for the task of collecting background
information of the potential clients.
The last role is the provision of p rogramrries related to
recreation and study skill. The mean score is 1.420 and so
the school social workers were expected to be slightly
responsible for i t. The item mean (1.960) of the task item E4
is the highest among all tasks. The school social workers'
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involvement in the provision of study skill programmes was
more stressed than that in recreational programmes.
Table 6.1.5 Role expectations for school social workers—Acomparison between the views of school social
workers and guidance teachers (N=101)
Role expectations for
school social workers
Scores of degree of responsibility T-test between
item means
2-tail prob.
views from school social workers
item mean factor
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Continued. Table 6.1 3
Role expectations for
school social workers
Scores of degree of responsibi1 i ty T-test between
item means
2-tail prob.
views from school social workers
item mean factor
views from guidance teacher
item mean factor
Identification and refer¬












































































x= factor mean obtained by averaging the component item means
G= standard deviation
d= degree of responsibility as interpreted from the factor mean
r= ranks from high to low according to the magnitude of factor mean
= component task item with mean scores different significantly at p0.05 level
Note: Please refer to table 6.1.1a for the meanings of the task item codes.
6.1.3 E-S-Lji gLXiLg. t, at ion for schoo 1 soc i a 1 workers— cornpar i son
betweerf groups
Irs order to find out whether there was a significant
difference in the mutual role expectations between the school
social worker group and the guidance teacher group, mean
scores of the degree of responsibility rated by the two
groups on the tasks and roles expected for the school social
workers are compared and presented in this section. The T
test has been adopted to test the significance of differences
between the task item means generated from the two sets of
data. The accepted level of significance is p0.05.
The roles and tasks expected far the school social
workers are listed in the first column of table 6.1.3. Their
mean scores of the degree of responsibility rated by the
school social worker group arid the guidance teacher group are
presented in the middle columns. The degree of responsibility
for each role has also been interpreted from the factor mean.
The within-group ranking of the factor means have also been
done. All these data can readily be compared and contrasted
based on the findings presented in the table. The result of
between-group T test on the task item means are presented on
the corresponding rows in the last column of table 6.1.3.
A. Differences i_n mean, scores of the tasks and ro 1 es
By comparing the magnitude of factor mean on each of
the roles, it was found that the school social worker group
rated higher mean scores than the guidance teacher group on
all roles except the last two--mediation among students,
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families, school and community and provision of programmes
related to recreation and study ski l l. This indicates that
in most of the roles, the school social workers expected
themselves to have relatively greater degree of responsi-
bility than those expected by the guidance teachers. Among
all these differences in factor means, some were of
statistical significance. All roles with more than half of
their component task items having significant differences in
mean scares between the groups were considered to illustrate
significantly different expectations for the role responsi-
bility of school social workers.
There were significantly different expectations in
regard to the role responsibility of school social workers in
the f o l l ow i ng roles
- individual counselling to students with psychosocial and
health problems
- provision of developmental and therapeutic programmes
- parental education and direct intervention to students'
families
- publicity of the student guidance services
- provision of supportive services to other teachers for
promotion of student guidance
- individual counselling to students with adjustment and
schooling problems
- provision of programmes related to recreation and study
skill.
For the first four roles in this list, all of their
component task items have item means with significant differ¬
ences between the groups- In all these cases, the mean scores
of the school social worker group are higher than those of
the guidance teacher group. That means the school social
workers expected themselves to have relatively greater
responsibility in all these roles than those expected by the
guidance teachers.
Under the role of provision of supportive services to
other teachers, three out of the five component tasks have
significantly different item means. Again the mean ratings of
the school social worker group were much higher than those of
the guidance teacher group.
Four out of the five component tasks under the role of
individual counselling to students with adjustment and
schooling problems, have significant differences in item
means. While the school social workers rated higher scores
than the guidance teachers on adjustment problems, they rated
lower scores on the study and career problems.
The magnitude of the item means in the role of
provision of programmes related to recreation and study skill
indicates a reverse of the general trend. In this role the
mean scores of the guidance teacher group were higher than
those of the school social worker group. Although both groups
agreed that the school social workers had the least responsi¬
bility in this role, the degree of responsibi1ity expected by
the guidnce teachers was still a bit greater than the self-
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expectation of the school 'social workers.
The other roles were riot considered to illustrate
significantly different expectations between groups because
less than half of their component task items had significant
differences, in mean scores.
When the mean scores of the component task items were
compared, 23 out of the total 44 task i terns were found to
have significant differences.
B. Agreement in the relative emphases on the tasks
Although many differences were identified when the
magnitude of item scores or factor scores. were compared
between groups, there was much agreement in the relative
weights placed on the component task items under each role.
For example, under the role of individual counselling to
students with psychosocial and health problems, the school
social workers .rated higher scores on emotional problems
(3.0) and family problems (2.990) than that on health
problems (2.891). The same trend was found on the data of the
guidance teacher group with the corresponding scores at
2.851, 2.851 and 2.760. Other agreement from both groups in
the relative emphases placed on the component task items are
summarized here.
Both groups of respondents expected school social
workers to place relative emphases of the guidance-related
tasks in the f o l l ow i ng ways:
(a) Role of connect i r.g students' families to needed social
resource: relativeiy greater emphasis was placed on the
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task of making referrals of the families
(b) Role of provision of developmental and therapeutic
programmes: relatively greater responsibility was placed
on the provision of therapeutic groups than developmental
programmes.
(c) Role of parental education and direct intervention to
students' families: relatively greater responsibility was
placed on the provision of counselling service to the
students' family members than the provision of parental
education programmes.
(d) Role of publicity of the student guidance services:
relatively greater responsibility was placed on publicity
work with the students as the target, less effort was
directed to the other teachers.
(e) Role of provision of supportive services to other
teachers: relatively greater responsibility was placed
on explanation of students' problems and consultation
service on handling students' problems the consultation
on programme organization was less stressed.
(f) Role of administration and policy intervention: relative-
ly greater responsibility was placed on updating record-
ing and service reports whereas policy intervention re-
lated to the school system and students were less.
stressed.
(g) Role of development of the student q i•dance services:
the task of evaluation on the guidance services performed
was especially emphasized.
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(h) Role of individual counselling to students with adjust-
ment and schooling problems: relatively greater responsi-
bility was devoted to the handling of adjustment problems
and behavioral problems than study and career problems.
(i) Role of identification and referral of potential clients:
the task of collection of background information about
potential clients was especially stressed.
(j) Role of mediation among students, families, school and
community: relatively greater responsibility was placed
on the liaison with other community organizations the
school social workers' involvement in channelling the
students' and parents' opinion back to the school was
more emphasized than the other way round.
(k) Role of provision of programmes related to recreation and
study skill: relatively much greater responsibility was
placed to provision of programmes related to study skill
than to mass recreational programmmes the least effort
was expected for the organization of interest groups.
G. Similarities and differences in the rank order of role
responsibility
Apart from the comparison of the relative emphases or
the task items, there were also meaningful findings generatec
from comparison of the ranking in terms of role responsi-
bility between the groups. The twelve roles have been ranked
from 1 to 12 according to the magnitude of the factor means.
Rank I is the role rated with the highest Mean score. Rank 12
is the role rated with the lowest mean score. Therefore, the
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roles at the upper ranks were rated with greater degree of
responsibility than those at the lower ranks. The ranking of
the roles within the role-set expected for the school social
workers, based on the data of the two groups are also
presented in table 6.1.3.
By comparing the corresponding ranks for each role, it
was found that, the roles associated with the first four
ranks were the same in both sets of data. They were:
-individual counselling to students with psychosocial and
health problems
-connecting students' families to needed social resource
-provison of developmental and therapeutic programmes
-parental education and direct intervention to students'
families.
When compared between groups, the rank order of all these
roles differed only by one rank. The guidance teachers
expected the school social workers to invest relatively
greater- responsibility in the provison of services to
students' families than pr•ovison of direct services to
students, but the school social workers expected the other
way round.
Stretching from the rank 7 to rank 11 was another
cluster of roles which had between group differences of just
one to two ranks. They were:
-administration and policy intervention;
-development of the student guidance services
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individual counselling to students with adjustment and
schooling problems.
identification and referral of potential clients.
The role with the greatest discrepancy in rank orders
between the two groups is the publicity of student guidance
services. While the school social workers ranked it at the
fifth position, the guidance teachers ranked it at the
nineth position. That indicates school social workers
expected themselves to be greatly responsible for this role,
whereas the guidance teachers expected them to be rnoderataly
involved.
The rank order of the role of provision of supportive
services to other teachers and the role of provision of
programmes related to recreation and study skill were exactly
the same in both sets of data. Both groups agreed the former
role was at the middle of the role-set and the latter role
was at the bottom.
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Table 6.2,1a Recut of Factor Analysisr on the 7 sections of guidance-related task items.-- Role expectationsr
for guidance teachers
ubiet Groun! Guidance Teacher (N=1O'1)
Section Factors/items- Loading on Factors Eligenvalue% of Variance explained
Individual. counselling to studentsA
factor 1with psychosocial problems 4.35 33.5
item A6a school adjustment 0.50
A6b adolescent adjustment o066
0.52A6c behavioural problems
0.80A 6d emotional problems
0.71A6h family problems
Individual counselling to students
factor 2 11.4with study and career problems 1 .48
0.5?item A6e study problems
0.63A6g career problems
Identification and referral of
potential clients 1.15factor 3' 8.9
item Al identification o.6o
A3 referral within school 0.82
B Provision of programmes related to
recreation and study skill factor 1 2.28 4507
item X31 recreational mass
programmes 0.87
0.87B3 interest groups
0.58B4 study skill programmes
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Continued Table 6.2.1a
Section Factors/items Loadings on Factors Eigenvalue% of Variance explained
Provision of developmental andB
1.25factor 2 24.9therapeutic programmes
item B2 developmental mass
0.53programmes
0.90B5 therapeutic groups
C Ccrinectingstudents' families to needed
social resource factor 1 2.84 47.4
litem C4 making referral 0.91
C5 follow-up to social
service agencies 0.93
Parental education direct
intervention to families 1.11factor 2 18.5
item C1 home visits 0.86
C2 explanation of students'
0.57problems
C3 counselling to family .members 0.58
0.52C6 parental education programmes
D Mediation among students, families,
school and community factor 1 2.73 45.6
item D11 introduction of suitable
community activities to
student 0.61
D2 liaison with other organizat-
ions on behalf of the school 0.52




Section Factor/items Loadings on Factors Eigenvalue% of Variance explained
D Mediation among students, families,
school and community factor 1. 2.73 45.6
item D4 reflect parents' opinions
to school 0.69
D5 clarify school situation
to students 0.70
D6 reflect students' opinions
to school 0.68
E Provision of supportive services to
other teachers for promotion of
factor 1 2.59student guidance 51.8
item El explanation of students'
0.37problems
E2 provision of programmes
related to knowledge and
0.80skill in student guidance
E3a consultation service on
handling student problems 0.74
E3b consultation service on program
organization knowledge and sldlJ. 0.81
E3c consultation service on inform--
a.tion of needed community resource 0.78
F Publicity of the student uidance services factor 1 2.78 39.7
item Fla publicity to other teachers 0.69
Fib publicity to students 0.88
0.84F1c publicity to students' parents
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Continued Table 6.2.1a
EigenvalueLoadings on Factors % of Variance explainedFactor/itemsSection
F Development of the student guidance
services factor 2 1.28 18.2
item F2 promote co-ordination with
other committees in the school D.55
F3 collect data about students'
characteristics and specific
needs 0.50
F4 evaluation of the services done 0.80
F5 conduct research related to
0.76student guidance
G Administration and Policy intervention factor 1 2.08 41.6
item G1 updating case recording and
service reports 0.38
0.63G2 report back to school principal
G3 identification and analysis
of structural and policy problems
in the school system 0.82
G4 make suggestion on improvement
of policy related to students'
welfare 0.76
G5 advocate for supplement of
inadequate resource needed for
service development 0.55
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6.2 ROLE EXPECTATIONS FOR GUIDANCE TEACHERS
6.2.1 Views from the _guidance teacher group
Twelve roles with a total of 43 task, items expected for
the guidance teachers were obtained from Factor Analysis
based on the data of the guidance teacher group. Table 6.2.1a
shows the construct of the twelves role with their component
task items, factor loadings of the task items, eigenvalues of
the factors and the percentage of the variance explained by
the factors. All task items with factor loadings less than
0.3 have been excluded.
After performing Factor Analysis on the 13 items of
section A. three roles related to individual casework with
students have been extracted. The first one was individual
counselling to students with psychosocial problems. Under
this role, the tasks of providing individual counselling to
students with problem nature such as school adjustment,
adolescent adjustment, behavioral problems, emotional
problems and family problems were included. The next role
was "individual counselling to students with study and career
problems". The component task items were study problems and
career problems. The third role obtained was the
'identification and referral of potential clients. it
included the tasks of preliminary identification and making
referral of potential' clients to the suitable guidance
personnel inside the school.
Tasks in section C are related to services for the
students' families. Upon, Factor Analysis, two roles were
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extracted. The role of °parental education and direct inter-
vention to students' families included the tasks of home
visit explanation of students' problems to their families
provision of counselling to some family members when
necessary and organization of parental education programmes
about parental roles and children's needs. The next role was
'connecting students' families to needed social resources. It
included tasks of making referral to social service agencies
for the families and making follow-up to the concerned social
service agencies to ensure service provision.
After performing Factor Analysis on section B. D, E, F,
G. seven role constructs were produced respectively. They were.
-the role of provision of programmes related to recreation
and study skill
-the role of provision of developmental and therapeutic
programmes
-the role of mediation among students, families, school and
community
-the role of provision of supportive services to other
teachers for promotion of student guidance
-the role of publicity of the student guidance services
-the role of development of the student guidance services
-the role of administration and policy intervention.
The component task items of these roles were exactly
the same as those under the roles of the school social
workers described in the previous section (see section
6.1.1).
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Table 6.2.1b Expectations for role responsibility of guidance teachers from the views of the guidance
teacher group (N=101)
Scores of deg. of responsibility Degree of responsi
Roles/ Component tasks Ranks
item/ factor means bility interpreted




uevelopmen of tine si uaeni guidance services 2.593 2great
0,156








Administration and Policy intervention 2.510 great 4
0.110






Continued Table 6.2. Ib
Degree of responsi-Scores of deg. of responsibility RanksRoles/ Component tasks
item/ factor means bility interpreted



























Degree of responsi-Scores of deg. of responsibility
Roles/ Component tasks Ranks
. item/ factor means bility interpreted
Provision of supportive services to other teachers 2.016 moderate 9






















60= standard deviation of the factor mean
Note: Please refer to table 6.2.1a for meanings of the task item codes
Table 6,2.1b is a list of the mean scores of the degree
of r espons i b i 1 i ty rated by the guidance teacher group on
their own twelve expected roles. The -factor means and the
degree o-f respons i b i 1 i ty were obtained by the same method as
for the school social worker group discussed in section
6.1.1. The roles were also ranked according to the magnitude
of the factor means with the highest at the top, the lowest
mean score at the bottom.
The role of top priority for the guidance teacher as
rated by the guidance teachers themselves was individual
counselling to students with study and career problems. The
mean scare of this role (2.6S8) is the highest. The degree of
responsibility as interpreted from the mean score is great.
Both task items under this role are of similar item means.
The role of deve1opment of the student guidance
services is at the second rank. Its mean score is 2.593. The
item mean of the component task F4 (2.800) is particularly
higher than all other component tasks. It indicates a great
emphasis on the task of evaluation of the student guidances
services performed.
The role at the third rank is the identification and
referral of potential clients. Its mean score is 2.543 and
still within the range of great degree of responsibi1ity.
Administration and policy intervention is the fourth
role. Its mean score is 2.510 and at great degree of
responsibility. The item mean of Gi (2.340) is relatively
lower than others. That means the guidance teachers did not
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expect themselves to be too occupied with updating case
recording and service reports. Greater responsibility was
expected for the task of co-ordination with other school
committees (G2, 2.680).
The fifth role is the publicity of the student guidance
services. This role is at moderate degree of responsibility
and its mean score is 2.499. Publicity work with the students
as the target was rated with relatively greater
responsibility (Fib, 2.704).
The mean score of the role of mediation among students,
families, school and community is 2.442. It is at the sixth
rank and of moderate degree of responsibility. While all the
other component task items have means higher than 2.5, the
means of task Dl-(2.198) and D2 (1.900) are much lower than
2.5. The guidance teachers expected themselves to be less
involved in mediation work between the school and the
community. They recognized greater responsibility in
mediation among school, students and parents.
The seventh role is individual counselling to students
with psychosocial problems. The mean score is. 2.397 and the
degree of responsibility is moderate. By comparing the item
means of the component task items, the highest score was
rated on school adjustment problems (A6a, 2.663) whereas the.
lowest was rated on family problems (A6h, 2.149).
The provision of developmental and therapeutic pro-
grammes is at the eighth rank. With a mean score of 2.092, it
is at moderate degree of responsibility. The higher item mean
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(2.330) of the component task item B2 indicates a greater
degree of responsibility as devoted to developmental
programmes than therapeutic programmes (B5, 1.854).
The provision of supportive services to other teachers
for promotion of student guidance is the nineth role. The
guidance teachers expected themselves to be moderately
responsible and the mean score is 2.016. Among all the com-
ponent task items, only the item means of El and E3a are
higher than 2. That is the task of explanation of students'
problems and consultation service on handling students'
problems were more emphasized.
The -tenth role is the provision of programmes related
to recreation and study skill. The mean score is 1.829 and
the degree of responsibility is moderate. Evidently greater
responsibility was expected for the provision of programmes
related to study skill as its mean score is the highest among
all item means(B4) 2.347). The provision of interest group
(B3) was rated with slight responsibility (1.396).
Parental education and direct intervention to students'
families is at the eleventh rank with degree of responsi-
bility at moderate level. Its mean score is 1.810. Although
the guidance teachers recognized gr-eat* responsibility in
explanation of the students' problems to their -families (C2,•
2.530)5 they expected they were only slightly responsible for-
providing counselling Service to the needy family members
(C3, 1.396).
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The last role is connecting students' families to
needed social r.esou.rce. The mean score is 1.300 and the
degree of responsibility is slight. The itern means of the
component task items are consistently low. That is the
guidance teachers treated this role with the lowest
responsibility.
Table 6.2.2 Expectation for role responsibility of guidance teachers from the views of the school
social worker group (N=101)
Roles Component tasks
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0= standard deviation of the factor mean
Note: please refer to table 6.2.1a for meanings of the task item codes.
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6.2.2 Views from the social wor ker grout
The school social. workers' expectations towards the
guidance teachers were analysed by Factor Analysis on the
relevant variables in Part II of the. questionnaire and
computation of the factor means from the item mean scores,
based on the data set of the school social worker group.
Twelve factors with similar role constructs as those obtained
from the data of the guidance teacher group were- generated.
The twelve roles with their-component task items, item mean
scores and factor mean scores as well as the interpreted
degree of responsibility and their ranks are presented in
table 6.2.2. These findings were obtained from the views of
the school social workers whereas those in table 6. 2. 1b are
the self-expectations of the guidance teachers.
The role in which the school social workers expected
the guidance teachers to have the greatest degree of
responsibility was individual counselling to students with
study and career problems. The mean score of this role is
2.783 and the degree of responsibility is great. Both task
item means under this role do not deviate much from the
factor mean.
The second role expected for the guidance teachers was
the identification and referral of potential clients. The
factor mean score is 2.741 with the degree of responsibility
interpreted as great. Both item means of the component task
items are consistently high.
The role of publicity of the student guidance services
is at the third rank. Its mean score is 2.624 and the degree
of responsibi1ity is great. There are not much deviation
among the item means of the component task items. That is all
tasks were rated with equal emphases.
Development of the student guidance services is the
fourth role. School social workers expected the guidance
teachers to have great responsibi1ity in this role and the
mean score is 2.597. Among all component task items, the item
mean of F5 (2.290) is much lower than the others. That means
the guidance teachers were expected to be moderately
responsible for doing research concerning student guidance.
The role of mediation among students, families, school
and community is at the fifth rank. With a mean score of
2.531, it is still within the range of great responsibi1ity.
While all other cornponerit task item means are around 2.5, the
mean (1.931) of item D2 is particularly low. That reflects
the guidance teachers were expected to have only moderate
degree of responsibility in liaison with other organizations
in the community.
Administration and policy intervention is the sixth
role. Its mean score is 2.479 and at moderate degree of
responsibiIity. When the item means of the component task
«
items are compared, it is found that the item means of G2,
G3, G4 are higher than 2.6 whereas those for G1 (2.069) and
G5 (2.386) are much lower. The school social workers expected
the guidance teachers to devote relatively greater responsi¬
bility in policy intervention directly related to the school
system. The task of updating recording and reports as well
as the task of advocacy were less stressed.
Provision of programmes related to recreation and
study skill is ranked at the seventh position. The mean score
of this role is 2.263 and the degree of responsibility is
moderate. As the item mean (2.644) of B4 is much higher than
the other items, the guidance teachers were expected to have
greater responsibility in provision of programmes related to
study skill than that of recreational nature.
The provision of supportive services to other teachers
for promotion of student guidance is the eighth role. The
guidance teachers were expected to be moderately responsible
for this role and the mean score is 2.012. When the item
means of the component task items are compared, the item mean
of El (2.554) is outstandingly high whereas that of E3c
(1.594) is particularly low. That means the school social
workers expected the guidance teachers to have much greater
responsibility in explanation of students' problems to other
teachers than their involvement in consultation service about
information of community resource.
The nineth role is individual counselling to students
with psychosocial problems. The school social workers did not
expect the guidance teachers to have great invo1vement in
handling these kinds of problem nature, as the mean score is
just 1.878. When the item means of the component task items
are compared, the highest is A6a (2.545J and the lowest is
A6h (1.350). While the guidance teachers were expected to
have great responsibility in handling school adjustment
cases, they were expected to be slightly involved in provid¬
ing counselling to students af-fected by -family problems.
The provision o-f developmental and therapeutic pro¬
grammes is the tenth role. With a mean score o-f 1.679, it is
still within the range o-f moderate degree o-f responsibility.
The item means o-f the two componrnent tasks deviate much -from
the -factor mean. The task a-f providing developmental pro¬
grammes (B2, 2,208) was more emphasized than that o-f
therapeutic programmes (B5, 1.149). The school social workers
expected the guidance teachers to have only slight responsi¬
bility in the latter task.
Parental education and direct intervention to students'
-families is at the eleventh rank. The level o-f responsibility
is moderate and the mean score is 1.639. The item mean of
C2(2.267) is much higher than other item means, it implies a
relatively greater emphasis o-f the guidance teachers'
involvement in explanation o-f the students' problems to their
-families. However, they were not much expected to provide
counselling service to the family members as the item means
of C3(1.079) is very low.
The last role expected for the guidance teachers was
the role of connecting students' families to needed social
resource. The mean score is 0.807 and the degree of responsi¬
bility is slight. The item means of the component tasks are
consistently 1ow. This is the role in which the guidance
teachers were expected to have the least involvement.
Table 6.2.3 Role expectations for guidance teachers— A comparison between the views of guidance teachers
and school social workers (N=101)
Role expectations for
guidance teachers
Scores of degree of responsibility T test
between item
means 2-tail orob.
views from guidance teachers views from school social workers
item mean factor item mean factor
Individual counselling to
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x= factor mean obtained by averaging the component item means
- standard deviation
d= degree of responsibility as interpreted from the factor mean
r= rank from high to low according to the magnitude of factor mean
= component task item with mean scores different significantly at p0.05 level
Note: Please refer to table 6.2.1a for meaning of the task item codes
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6.2.3 Role expcctat i ores for the 9u i dance teachers-ccmpar i sore
between 3roups
In order to find out whether there was a significant
difference in the role expectations for guidance teachers
from the two groups of respondents in the present study,
their ratings of the degree of responsibility on the roles
and tasks of guidance teachers were analysed and compared.
The- role and tasks expected for the guidance teachers are
listed in the first column of table 6.3.2. .The mean scores of
degree of responsibility rated by the guidance teacher group
and the school social worker group are presented in the
middle columns. The degree of responsibility for each role
has also been interpreted from the factor mean. The within-
group ranking of the factor means have also been done. The
result of between-group T test or, the task item means are
presented on the corresponding rows in the last column of
table 6.2.3.
A. Differ•encss in mean scores of the tasks and roles
By comparing the magnitude of -Factor mean for each of
the roles, it was found that there were differences in the
mean scores rated by the two groups. Sortie o-f these differ-
ences were significant statistically. Roles with more than
half of the component task item means having significant
between-group differences were interpreted as illustrating
significantly different expectations in regarding the role
responsibility of guidance teachers. These roles were:
Individual counselling to students with psychosocial
problems;
Connecting students -families to needed social resource;
Provision of programmes related to recreation and study
skill
In the first two roles, the factor mean scores rated by
the guidance teacher group were higher than that by the
school social worker group. That means the guidance teachers
expected themselves to have relatively greater responsibi1ity
in these two roles than the school social workers expected
them. However the expectations on the last role was the
reverse. The school social worker group rated a higher score
than the self-expectation of the guidance teachers. The
guidance teachers did not expect themselves to be responsible
for provision of recreational arid study skill programmes to
the extent that was expected by the school social workers.
The scores on other roles were not found to be
different significantly. The expectations of the two groups
could be interpreted as congruent.
When the mean scares of the component task items were
compared, 18 out of the total 43 items were found to have
significant differences. The guidance teachers tended to rate
higher scores than the school social workers on task items
involving counselling and therapeutic elements. This
indicates an under-expectation from the school social workers
in the guidance teachers respons i b i 1 i ty for counselling arid
therapeutic work.
®- Agremejn_t _i n the re 1 at i ve emphases en the tasks
Although many di-f-ferences were identified when the
magnitude of the item scores or factor scores were compared
between groups, there were lots of agreement about the
re 1 at i ve weights placed on the component task items under-
each role. For example, under the role of development of the
student guidance services, the guidance teachers rated the
highest score on the item of making suggestion on improvement
of student policy (2.S) and the lowest score (2.367) on the
task of advocacy. The same trend was found from the data of
the school social worker group with the corresponding scores
at 2.719 and 2.290. Other agreements in the relative weights
• placed on the component task items, between the groups are
summarized as follows:
(a) Role of individual counselling to students with study and
career problems: both component task items are of equal
weights.
(b) Role of adm i n i st r at i on and policy intervention: greater-
responsibilities were weighed on the tasks related to
policy intervention on the school system rather than
. updating recording and service reports.
(c) Role of mediation among students, families, school and
community: least responsibility was devoted to mediation
between the school and community. The mediations between
school, students and parents were stressed.
(d) Role of individual counselling to students with psycho¬
social problems: relatively the greatest responsibi1ity
was devoted to the handling o-f school adjustment problems
and the least respons ib i 1 i ty was weighed on -family
prob1 ems.
(e) Role o-f provision of developmental and therapeutic pro¬
grammes! relatively greater involvement for provision of
developmental programmes than therapeutic programmes was
expected.
(f) Role of provision of supportive services to other
teachers for promotion of student guidance: among all
component task items, the greatest responsibility was
weighed on explanation of students' problems to the
relevant teachers, less responsibi1ities for provision of
education programmes and consultation service concerning
community resource were expected.
(g) Role of provision of programmes related to recreation and
study skill: emphasis was given to study skill pro¬
grammes whereas responsibility for provision of interest
group was not stressed.
(h) Role of parental education and direct intervention to
students' families: the guidance teachers were expected
to be more involved in explaining students' problems to
their family than in giving counselling service to the
students' family members.
C. Simi1arities Jx Differences in the rank order of role
responsibi1 i ty
The ranking in terms of the role responsibi1ity were
also compared between the two groups. The twelve roles have
been ranked -from i to 12 according to the magnitude of the
factor means. Rank 1 is the role rated with the highest mean
score and therefore greatest degree of responsibi1ity. Rank
12 is the role rated with the lowest mean score and lowest
degree of responsibi1ity. The rank order of the roles within
the role set expected for the guidance teachers, based on the
data of the two groups are presented in table 6.2.3.
By comparing the rank order of the roles between
groups, it was found that the rank order of the following
three roles were in exact agreement:
- Individual counselling to students with study and career
prob1 ems (r= i;
Parental education and direct intervention to students'
fami 1ies (r=l1);
t
Connecting students' families to needed social resource
r=12.
The other roles were found to fall into two main
clusters. As revealed from the data of both groups, the same
roles were included in the cluster from rank 2 to rank 6.
They were:
- Development of the student guidance services;
- Administration and policy intervention;
- Publicity of the student guidance services;
- Mediation among students, families, school and community.
The betweeri-group differences in the rank order of all
these roles were by one or two ranks up or down the series.
The roles of development and administration were ranked
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higher by the guidance teacher group whereas the roles of
identification, publicity and-mediation were ranked higher by
the school social worker group.
The next cluster of roles stretched from rank 7 to rank
10. The involved roles were:
- Individual counselling to students with psychosocial
problems
- Provision of developmental and therapeutic programmes
- Provision of supportive services to other teachers for
promotion of student guidance
- Provision of programmes related to recreation and study
skill.
Again most of them had a between-group difference in rank
order by I to 2 ranks. The roles concerning counselling and
provision of developmental, therapeutic programmes were
ranked higher by the guidance teacher group whereas the roles
of providing supportive services to other teachers and
recreational, study skill programmes to students were ranked
higher by the school social worker group. The role with the
greatest discrepancy in rank order was the provision of pro-
grammes related to recreation and study skill. While it was
ranked by the guidance teacher group at the tenth position,
the rank given by the school social worker group was 7. The
school social workers expected the guidance teachers to have
relatively greater responsibility in this role than the
guidance teachers' own expectation.
SUMMARY
The school social workers were expected to assume great
responsibilities in roles concerning direct services, in
terms o-f individual counselling and developmental,
therapeutic programmes, to both the students and their
families. Roles related to publicity and provision of
supportive services to other teachers were treated as the
second priority. Relatively less responsibilities were
expected for the roles of policy intervention, development,
individual counselling Df schooling problems, mediation,
identification and referral. The lowest responsibility was
devoted to provision of recreational and study skill pro-
grammes.
On the other hand, the guidance teachers were expected
to assume great responsibi1ities in individual counselling to
students with study and career problems as well as roles
related to development, identification and referral, and
policy intervention. The roles of publicity, mediation, and
individual counselling of psychosocial problems were a second
priority. Relatively less responsibi1ities were expected for
provision of therapeutic programmes to students and
supportive services to other teachers. The least responsi¬
bility was devoted to providing counselling and referral
services to the students' families.
When the scores of the degree of responsibility on the
tasks and roles expected for each subject group were compared
between groups, it was found that the mean scores of nearly
half of the task items were significantly different at p0.05
level. There was a general tendency for each subject group to
rate themselves with greater degrees of responsibi1ity than
the other party expected. This phenomenon was particularly
evident among the tasks arid roles which were rich in
counselling and therapeutic elements whereas a reverse of
this trend was found for the role of providing recreational
and study skill programmes.
Despite these differences in the magnitude of the mean
scores, there was much agreement in the relative weights
placed on the component tasks under most of the roles. There
were also lots of congruent expectations in the rank order of
the roles according to their degrees of responsibi1ity. In
many cases, the relative emphases of the component tasks and
the order of role responsibi1ities expected for the two
groups were complementary to each other (see table 6.3.1 and
t ab 1 e 6.3.2).
FOOTNOTES
i. Factor loading is a coe-f-f icierit- a positive or negative
decimal number usually less than 1- that expresses how much
an observed variable is correlated with each respective
factor.
2. The eigenvalue o-f a factor is a value indicating the sum of
the variance explained by a factor in all its component
variables. The variance in a component variable is calculated
by the square of its factor loading. A factor with eigenvalue
less than 1 is regarded as insignificant statistically
because it can explain too little of the variance in the
variables.
3. The percentage of the variance explained by a factor is a
ratio represented by:
The eigenvalue of that factor
The total eigenvalues generated by all factors extracted
It is a ratio of the variance explained by the factor over
the total amount of variance explained by all factors. It is
an indicator of the relative explanation ability of a factor.
If the percentage of variance explained by a factor is
relative low when compared with other factors, it can be
excluded from the factor structure.
4. The degree of responsibility for each role is interpreted
from the factor mean score in accordance with the following
scale. The scale is consistent with the rating scale used in
the measurement instrument.
no responsibi1ity
range of no responsibility
siig h t
responsibi1ity
range of slight responsibility
moderate
responsibi1ity
range of moderate responsibi1ity
great
responsibi1ity
range of great responsibility
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Chapter 7
FINDINGS AND ANALYSIS: PATTERN OF CO-OPERATION
The findings presented in this chapter aim at answering
the last three research questions of the present study. They
are:
(a) What is the pattern of co-operation practised by most of
the school social workers and guidance teachers in the
secondary schools of Hong Hong?
(b) What is the ideal pattern of co-operation regarded by
them?
(c) How far are the actual co-operative situations different
from the ideal pattern of co-operation?
The findings will be presented and analysed
separately in the following sections:
7.1 Patterns of co-operation practised by both groups
7.2 The ideal patterns of co-operation perceived by both
groups
7.3 Between group comparison of the ideal perceptions and the
actual co-operative situations
7.4 Within group comparison between the ideal pattern of co-
operation and the actual co-operative situations
Table 7.1 Comparison of the reporting of the actual pattern of co-operation between the groups of guidance
teacher and school social worker.
(G.T. N=101: S.S.W. N=101)
A. Content of co-operation
items
% of G.T.









1. Guidance teacher refers
student cases to school
social worker
2. School social worker refers
student cases to guidance
teacher
3. Joint intervention on
student cases
4a. Joint planning of
developmental programmes
4b. Joint planning of
recreational programmes
4c. Joint planning of
therapeutic programmes
5a. Joint implementation of
developmental programmes
5b. Joint implementation of
recreational programmes



































A. Content of co-operation
items
% of G.T.









6. Evaluation of joint programmes
7a Consultation on handling of
student problems
7b. Consultation on programmes
organization
7c. Consultation on information
of community resources
7d. Consultation on opinion of
student policy
8a. Case conference
8b. Regulation of different input
at the planning stage of
student guidance programmes
8c. On going report of progress on
projects performed separately
8d. Sharing of written report of
service projects








































0.3551. The guidance teachers in the
school are organized into a
counselling team
Continued Table 71
B. Approach of co-operation
items
% of G.T.









2 There are regular meetings among
the team members of the
counselling team
% The school social worker is
appointed as a member of thei.Jt-
counselling team
4. The guidance teachers in the
school are not organized into
a counselling team
5. There are regular meetings be-•
tween the S.S.W and the G.T.
though the S.S.W. is not a member
of the counselling team
6. There are irregular but formal
meetingsbetween the S.S.W. and the
G.?m though the S.S.W. is not a
member of a counselling team
7. Discussion of guidance-related

























No. of schools included was 163
significant difference at p-(_0.05 level
7.1 PATTERN OF CO-OPERATICN IN PRACTICE
In the first column of table 7.1, there is a list of the
co-operative activities and the organizational structure and
channels for co-operation. The percentage of each of these
items being reported as actually practised by the guidance
teacher group are listed in the second column of table 7.1,
and those reported by the school social worker group are
listed in the third column.
7.1.1 Pa11ern of co-operat ion regorted by t.he guidance teacher
group
A. Content of co-operation
From the second column of table 7.1, it is noted that
over 50% of the respondents reported the following co¬
operative activities were actually practised in their schools
during the academic year 84-85. These co-operative activities
are I
guidance teacher refers student cases to school social
worker;
joint intervention on student cases;
joint planning of developmental programmes;
joint implementation of developmental programmes;
evaluation of joint programmes;
consultation Dr» handling of student problems;
consultation on programmes organization?
consu1 tation on information of community resources;
case conference?
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- regulation of different input at the planning stage of
student guidance programmes
- ongoing report of progress on projects performed
separately;
- sharing of written report of service projects.
The most common co-operative activity was the "guidance
teacher refers student cases to school social worker" (90.1%).
The least common one was the "consultation on opinion of
student policy" (28.7%).
B. Approach of co-operation
Over 50% of the respondents reported the actual
existence of the following organizational structure and
channels for co-operation in their schools during -the
academic year o4-85.They are:
the guidance teachers in the school are organized into a
counselling team;
there are regular meetings among the team members of the
counselling team;
the school social worker is appointed as a member of the
counselling team;
there are discussions of guidance-related matter- among the
school social worker and guidance teachers during informal
occasions.
The most common channel was contacts during informal
occasions. 85% of the respondents reported utilization of
this channel during the co-operative process.
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7.1.2 Pattern of co-operation reported by the school social
worker greue
A. Content of co-operation
Referring to the findings in the third column of table
7.1, the type of items which practised in over half of the
schools served by the school social worker group during. the
academic year 84-85, were nearly the same as those reported by
the guidance teacher group. There-were two exceptions,- namely,
the consultation on information of community resources
(47.2%) and the sharing of written report of service
projects (33.7%). The most common co-operative activity was
the joint planning of developmental programmes (77.3%). The
least common one was again the consultation on opinion of
student policy ('19.6%).
B. Approach of co-operation
The organizational structure and channels for co-
operation reported to exist in over half of the schools
served by the school social worker group, during the academic
year 84-85, were nearly the same as those reported by the
guidance teacher group. The only exceptional item was 'there
are regular meetings among the team members of the
counselling team (47.9%).
The most common channel for co-operation was again the
discussion of guidance-related matter during informal
occasions (83.4%).
Table 7.2 Comparison of the perceptions of the ideal pattern of co-operation between the groups of guidance
teacher and school- social worker
(G.T. N=101; S.S.W. N=101)












1. Guidance teacher refers
student cases to school
social worker
2. School social worker refers
student cases to guidance
teacher
3. Joint intervention on
student cases
4a, Joint planning of
developmental programmes
4b, Joint planning of
recreational programmes
4c, Joint planning of
therapeutic programmes
5a, Joint implementation of
developmental programmes
5b, Joint implementation of
recreational programmes
5c. Joint implementation of
therapeutic programmes
96.0 91.1 4.9 0.249










































6 Evaluation of joint programmes
7a. Consultation on handling of
student problems
7b. Consultation on programmes
organization
7c. Consultation on information
of community resources
7d. Consultation on opinion of
student policy
8a. Case conference
8b. Regulation of different input
at the planning stage of
student guidance programmes
8c. On going report of progress on
projects performed separately
8d. Sharing of written report of
service projects






































1. The guidance teachers in the
school are organized into a
counselling team
98.0 95.0 3.0 0.265
Continued Table 72












2. There are regular meetings
among the team members of
the counselling team
3. The school social worker is
appointed as a member of the
counselling team
4. The guidance teachers in the
school are not organized into
a counselling team
5. There are regular meetings
between the S.S.W. and the
G.T. though the S.S.W. is not
a member of the counselling team
6. There are Irregular but formal
meetings between the S.S.W. and
the G.T,, though the S.S.W. is
not a member of the counselling
t e am
7. Discussion of guidance-related

























significant difference at p0.05 level
7.2 IDEAL PATTERN OF CO-OPERATION
In the -first column of table 7.2, there is a list of
the co-operative activities and the organizational structure
and channels for co-operation. The percentage of each of
these items being perceived as the ideal situations by the
guidance teacher group are listed in the second column, and
those perceived by the school social worker group are listed
in the third column of table 7.2.
7.2.1 I.de aj_ patter n of co-oper at ion perceived by the gu i dance
tea.ch££ group
A. Content of co-operation
Over 50% of the respondents perceived al1 the CD-
operative activities listed in table 7.2 as the ideal
situations to be practised in their schools for the sake of
providing better student guidance services.
The item with the highest score is the consultation on
handling of student problems (100%). The item which
perceived by the least respondents as the ideal situation is
the school social worker refers student cases to guidance
teacher (61.2%). Among the total of 18 co-operative
activity items, 13 were regarded as ideal situations by over
90% of the respondents.
B. Approach of co-operation
Over 50% of the respondents perceived the following
organizational structure and channels as the ideal
situations:
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- the guidance teachers in the school are organized into a
counselling team
- there are regular meetings among the team members of the
counselling team
- the school social worker is appointed as a member of the
counselling team
- there are discussions of guidance-related matter during
i nforrnal- occas i ons.
The item perceived by the highest number of respondents as
the ideal situation was the guidance teachers in the school
are organized into a counselling team (98%).
7.2.2 Ideal pattern of co-operation perceived by the school
social worker croup
A. Content of co-operation
rrom the tinoings in the Lnira column of taD1e /.Z, it
is noted that nearly all of the listed co-operative activity
items were perceived by over 50% of the respondents as the
ideal situations. The two exceptional items are the joint
planning of recreational programmes and the joint implemen-
tation of recreational programmes. They were only choosen by
31.7% and 34.7% of the respondents respectively.
The. items perceived by the highest number of the
respondents as the ideal situation were the joint planning
of developmental programmes (96%) and evaluation of joint
programmes(006%). The item choosen by the least number of
the respondents was the school social worker refers student
cases to guidance teacher (63.4%). Among the total of 12
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items, 10 were regarded by over 90% o. the respondents as the
ideal situations.
B. Approach of co-operation
The kind of structure and channels for co-operation
perceived as the ideal situations by over 50% of the
respondents were exactly the same as those choosen by the
guidance teacher group. They have been listed in the previous
section.
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7.3 BETWEEN GROUP COMPARISON OF THE IDEAL PERCEPTIONS AND THE
ACTUAL CO-OPERATIVE SITUATIONS
7.3.1 Comparison on the a.ctu.al co-operative situations
In order to find out whether the actual co-operative
situations reported by the two groups were congruent, the
data of the two groups were compared by a T test to see
whether there was a significant difference in the mean
scores rated by the two groups on each of the items. The
magnitude of the differences are listed in the fourth column
of table 7.1. The 2-tail probabilities of T test are recorded
in the last column. Items with significant difference at
p0.05 level are marked with*.
On the whole the scores of the guidance teacher group
were higher than the school social worker group. But not all
these differences in scores attained statistical signifi-
cance. From the result of the T test, the mean scores of 3
items out of the total of 25 items were found to be signifi-
cantly different. They are:
joint planning of recreational programmes
joint implementation of recreational progra.rnrnes
-sharing of written reports of service projects.
While 47% of the guidance teacher group reported there was
joint planning of recreational programmes between the school
social worker and the guidance teachers in their schools,
only 25.2% of the school social worker group reported so.
Similar Situations are found for the other two items listed
above. Besides that, the reporting of the actual co-operative
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situations by the two groups were not significantly different,
On the whole, the. reporting of the actual co-operative
situation were interpreted as cngruent.
7.3.2 Comparison of the perception of the ideal co-operative
situations
In order to find out whether there were significant
differences in the perceptions of the ideal co-operative
situations between the two groups, the T test was applied to
compare the two sets of data. There.was a general tendency
for the guidance teacher group to rate higher scores on most
of the items than* the school social worker group. The
magnitude of the between group differences are listed in the
fourth column of table 7.2 and the 2-tail probabilities of T
test are recorded in the last column. All those items with
significantly different mean scores at p 0.05 level are
marked with*. It was found that the mean scores of 9 out of
the total of 25 items were significantly different. These
items are:
joint intervention on student cases;
joint planning of recreational programmes;
joint planning of therapeutic programmes;
joint implementati on of recreational programmes;
joint implementation ion of therapeutic programmes;
consultation on handling of student problems;
sharing of written reports of service projects;
the guidance teachers in the school are not organized into
counselling team;
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there are irregular but formal meetings between the school
social worker and the guidance teachers, though the school
social worker is not a member of the counselling team.
n rtiyner percentage o the guiaance teacrrer group than
the school social worker- group chose the above listed items
as the ideal co-operative situations. These differences are
statistically significant.
Table 7.4.1 Comparison between the ideal pattern of co-operation and the actual co-operative situations
Views from the guidance teacher group (N=101)




















1. Guidance teacher refers
student cases to school
social worker
2. School social worker refers
student cases to guidance
teacher
3. Joint intervention on
student cases
4a, Joint planning of
developmental programmes
4b, Joint planning of
recreational programmes
4c. Joint planning of
therapeutic programmes
5a, Joint implementation of
development programmes
5b, Joint implementation of
recreational programmes







































































McNemar test Pair T test
Binominal 2- 2-tail Prob
tail p. x2
significance
6. Evaluation of joint programmes
7a. Consultation on handling of
student problems
7b. Consultation on programmes
organization
7c. Consultation on information
of community resources
7d. Consultation on opinion of
student policy
8a. Case conference
8b. Regulation of different input
at the planning stage of
guidance programmes
8c. On going report of progress
on projects performed
separately







































































McNemar test Pair T test
Binominal 2- 2-tail Prob.
tail p. x2
significance
1. The guidance teachers in the
school are organized into a
counselling team
2. There are regular meetings
among the team members of
the counselling team
3. The S.S.W. is appointed as a
member of the counselling team



























significant difference at p4,0.05 level
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7.4 WITHIN GROUP COMPARISON BETWEEN THE IDEAL PATTERN OF CO-
OPERATION AND THE ACTUAL CO-OPERATIVE SITUATIONS
Attempting to find out how far the ideal pattern of co-
operation perceived by the majority of the respondents was
different from the actual co-operative situations, the extent
to which an item is perceived as an ideal situation was
compared with the extent to which it was reported to be in
actual practice. The McNernar test and the Pair T test have
been used to test whether the differences were significant
statistically. The rationale for applying both tests has been
discussed in the Data Analysis section (see section 4.6). As
the results of both tests arrived at similar conclusions,
they are presented together to strengthen the reliability.
The findings for the two groups will be presented separately.
7.4.1 Viet-is from the qu i dance teacher group
In the first column of table 7.4.1 is a list of items
included in the ideal pattern of co-operation perceived by
the guidance teacher group. The percentage of the respondents
who chose the items as ideal situations are presented in the
second column. At the same time, the percentage of respond-
ents reported them as the actual situations in their schools
are listed in the third column. The magnitude of the differ-
ences between the data in the second and third column as well
as the percentage difference are both presented in column 4.
The results of the McNemar test and the Pair T test are
listed in the last two columns of table 7.4.1. Those items
with significant differences are marked with .
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Although the majority of the items have been put into
practice by over 50% of the respondents, the scores in the
ideal situation column are, in general, higher than the
actual situation column. That means there was a general
discrepancy between the ideal situations perceived by the
respondents and the extent which they have been put into
practice. Out of the total of 22 items, 21 were found to have
significant differences. Therefore, the differences between
the ideal perceptions and the actual situations of these 21
items are not to be underestimated,Some items with percentage
differences higher than 50% are in need of special attention.
These items are:
consultation on opinion of student policy
joint planning of therapeutic programmes
joint implementation of therapeutic programmes
The extent which they have been put into practice was less
than half of the extent which they were perceived as the
ideal situations. The item with the highest percentage dif-
f er-ence is "consu 1 tat i on on opinion of student policy"
(67.35%). The item with the lowest percentage difference is
"there are discussions of guidance related matters during
informal occasions" (7.41%). In that case the actual practice
situation was nearest to the ideal perception.
The remaining item which does not have a significant
difference is the "guidance teacher refers student cases to
school social worker". For this item, the ideal perception
and the actual situation were matched.
Table 7.4.2 Comparison between the ideal pattern of co-operation and the actual co-operative situations
Views from the school social worker group (N=101)














McNemar test Pair T test
Binominal 2- 2-tail prob.
tail p. x2
significance
1. G.T. refers student cases
to S.S.W.
2. S.S.W. refers student
cases to G.T.
3. Joint intervention on
student cases
4a. Joint planning of
developmental programmes
4c Joint planning of
therapeutic programmes
5a. Joint implementation of
developmental programmes
5c Joint implementation of
therapeutic programmes
6. Evaluation of joint
programmes







































































McNemar test Pair T test
Binominal 2- 2-tail prob.
tail p.
significance
7b. Consultation on programmes
organization
7c. Consultation on information
of community resources
7d. Consultation on opinion of
student policy
8a. Case conference
8b. Regulation of different input
at the planning stage of
student guidance programmes
8c. On going report of progress on
projects performed separately
8d. Sharing of written report of
service projects











































1. The guidance teachers in the



















McNemar test Pair T test
Binominal 2- 2-tail prob.
tail p. x2
significance
2. There are regular meetings
among the team members of the
counselling team
5. The S.S.W. is appointed as a
member of the counselling team
7. Discussions of guidance-

















Number of the schools included was 165
significant difference at p0.05 level
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7.4.2 Views from the school social worker grouc
The format of table 7.4.2 is the same as 7.4.1. With
reference to the findings presented on table 7.4.2, there was
again a general tendency for more respondents to choose an
item as the ideal situation than the item has been actually
practised. Out of the total of 20 items, 19 were found to
have significant differences.
Those items which have percentage difference greater
than 50% are:
consultation on opinion of student policy
school social worker refers student cases to guidance-
teacher,
• joint planning of therapeutic progratnnmes
- joint implementation of therapeutic programmes
• sharing of written reports of service project
- there are regular- meetings among the team members of the
counselling team.
The item with the highest percentage difference is consult-
ation on opinion of student policy (77.73%). The item with
the lowest percentage difference is there are discussions of
guidance-related matters during informal occasions (9.45%).
The remaining item which does not have a significant
difference is joint intervention on student cases. For this




The ideal pattern of co-operation perceived by most of
the respondents is constituted by all of the collaboration,
consultation and coordination activities listed, except the,
joint planning and implementation of the recreational pro-
grammes (see table 7.2). The approach of co-operation
incorporated in the ideal pattern is the organization of a
counselling team consisting of both guidance teachers and
school social worker. Regular formal meetings are held among
the team members as well as discussions dur i ng informal
occasions. A profile of this ideal pattern of co-operation
perceived by the majority of the respondents is presented in
appendix 4 A.
From a summary of the findings based on the data of both
groups, a profile of the pattern of co-operation practised by
most of the school social workers and the guidance teachers,
during the academic year 84-85, was obtained. (see appendix 4
B). This pattern of co-operation is constituted by:
collaboration in case referral and intervention (the
guidance teachers as the Main referral agents)
• collaboration in planning and implementation of
developmental programmes
• consultation on handling student problems, programme'
organization, community resource
co-ordination at different stages in the provision of
student guidance services
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formation of counselling* team consisted of both the
guidance teachers and school social worker as formal
members
discussions on guidance related matters during informal
occasions.
On the whole the reporting of the pattern of co-operat-
ion practised by both groups of respondents were quite
congruent. However, there were more differences in the
perception of the ideal co-operative situations. Out of the
total of 25 items, 9 were found to be significantly
different. In general, the guidance teacher group scored
higher on all the items (see section 7.3.2).
Although most of the items constituting the ideal
pattern of co-operation have been practised in the schools of
more than half of the total respondents, the extent to which
they were perceived as ideal are still significantly greater
than the extent which they have been actually practised. The
items with percentage differences higher than 50% and require
more attention are listed it) section 7.4.1 and 7.4.2. Bar
charts showing the relative differences between the ideal
pattern of co-operation and the actual situations based on




8.1 DISCUSSION OF FINDINGS
8.1.1 Roles of school social workers
With reference to the findings presented in Chapter 6,
the school social workers were expected to have varying
degrees of responsibility in a set of twelve roles ranging
from direct service to policy intervention. Both the school
social workers themselves and the guidance taachers expected
that school social workers should have greatest responsi-
bilities in roles concerning provision of treatment and
developmental service to both students and their families
either as individuals or in groups. The involvement in roles
related to mediation and policy intervention were rated with
lower degrees of responsibility. (see table 6.1.3). These
-Findings are quite similar to the findings of the studies
1 2
conducted by Costin and Meares in the U.S.A., over a decade
ago. In their studies, case work services for children and
parents were perceived by the school'social workers as top
priority, whereas leadership and-policy change were regarded
as least important (see secton 2.6.2, p.25). While the
results of Meares' study.also demonstrated a transition to
the emphasis on facilitating school-community-home relation-
ships, the findings of the present study reveal the dual -Foci
of the school social workers in Hong Yang, on treatment as
well as development.
This way of selective role emphases may be regarded as'
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a compromise between the limitations of the present service
delivery policy and.the professional ideal. Firstly, it is
justified for school social workers in Hong Kong to devote
much of their effort in the provision of counselling and
casework services to the needy students because there is an
absence of other professional counsellors in the school
system. At the same time, most of the school administrators
in Hong Kong do expect the school social workers to place
their treatment role in the first priority and the role of
3
policy intervention in the lowest priority. When providing
services in a seccndar-y setting, it is often hard for the
school social workers to neglect the expectations of the
school administrators.
On the other hand, the school social workers do have
their professional ideal of actualizing the developmental
and preventive objectives of School Social Work service.
However, within the limitations of the present manpower ratio
and heavy workload, most school social workers can only
afford to occasionally initiate some developmental programmes
for the students or sometimes the parents.
Since most school social workers in Hong Kong only
station one day per week in each school they serve (see table
5.3.3., p.72), their difficulties in analysing the structural
weaknesses of the school systems and getting their recommen-
dations across to the school administators can easily be
understood. In due course, it is very hard for the school
social workers in Hong Kona to actualize the role of
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advocate, despite its significance having been stressed
continuously in'for-eign and local literature.
Next to the roles of providing direct services, school
social workers were also expected to be greatly responsible
for the provision of supportive services to other teacher-s
for promotion of student guidance (see table 6.1.3). By
supplying those indirect services such as consultation
services and guidance-related training programmes to more
teachers, the network of direct services to more students can
be extended through the effort of the teachers. In view of
the recent trend in the deployment of teaching staff to take
up some student guidance duties in the secondary schools of
Hong Konq, there will likely be a growing demand for the
school social wor-ker-s to strengthen their role in providing
supportive services to teachers.
8.1.2 Poles of the guidance teachers
With reference to the findings in Chapter 6, the
guidance teachers were also expected to have varying degrees
of responsibility in the twelve roles similar to those of the
school social workers. s. However, there were d iffer•encos in the
emphases of role responsibilities. Both the school social
workers and the guidance teachers themselves expected that
guidance teachers should take up greater respons i b i l i tes in
roles concerning the development and publicity of the student
guidance services, in identification and referral of
potential clients as well as intervention on the policy of
the school system (see table 6.2.3).
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This way of selective role emphases is closely related
to the guidance teachers' strategic position in school.
Firstly they are in daily encounter with the student populat-
ion at large, it is easier for them to detect the problems
and needs of some potential clients and publicize the avail-
able guidance services, when compared with the social worker
who only visits the school once a week. Secondly, their
deeper understanding of the characteristics of their students
is contributive to planning and development of relevant
guidance servies. Thirdly, as the guidance teachers are staff
employed directly by the school, they may be regarded as part
of the school system itself. It is likely that they are at a
more favourable position than the school. social. worker in
making their recommendation on school policies accepted by
the school administrator.
These role emphases of the guidance teachers are rather
4
in agreement with those suggested by Gibson and Mitchell as
J
well as Johnson (see section 2.6.1, pp.23-24). These
authors in general regarded teachers as guidance services
supporters. However, there is a special point associated with
the role expectations of the guidance teachers in Hong Kong.
That is, on top of the supportive roles, the guidance
teachers were also expected to have great responsibility in
providing individual counselling to students with study and
career problems. This role expectation may be partly
influenced by the traditional image of the career masters in
providing career guidance to students and partly be a
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recognition of teachers' expertise in helping students to
solve study and educational problems. It is logical that less
emphasis was devoted to counselling of students with more
complicated problems, for without sufficient in-service.
training, the counselling knowledge and skill possessed by
the guidance teachers are inadequate for handling of
complicated cases.
8.1.3 Ageemsnt and differences in mutual role exn2ctations
As presented in section 6.1.3 and 6.2.3, the findings
of the present study shows that the two professional groups
had mutual agreement in expectations of relative task
emphases and rank orders of role responsibility. This result
is in contrast to Kane's conclusion about inter-professional
co-operation (see section 2.4, p.16). She pointed out that
there was little congruence between the way a profession
defined its own role and the way others defined it, and role
overlap was also apparent in the way various professionals
6
defined their function. On the contrary, comparison of the
findings between section 6.1.3B and 6.2.3B, and those between
6.1.3C and 6.2.3C indicate that there was considerable
between-group agreement in the complementary roles of school
social workers and guidance teachers. The school social
workers were expected to be concentrated in direct service
roles and the guidance teachers were expected to be con-
centrated in supportive roles. This is a basis for possible
role differentiation between school social workers and
guidance teachers. The deviation of these findings from
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previous literature may due be to the fact that School Social
Work has already had a history of one and a half decade in
Hong Kong, other school personnel begin to have a better
understanding of the school social workers' roles, or there
may be some other reasons. It is beyond the purpose of the
present study to account for the difference, further research
is needed for finding the answer.
Despite this agreement, there were also substantial
differences in the mutual scores of the degree of responsi-
bility on the tasks and roles expected for each subject
group. In each group, significant differences in mean scores
were identified for about half of the guidance task items.
There was a general tendency for each subject group to rate
themselves with higher scores (i.e. greater degree of respon-
sibility) than those rated by the other party. This
phenomenon was especially. distinct for ratings on roles
associated with higher professional expertise, such as
counselling of psychosocial problems and provision of thera-
peutic groups. However, the reverse trend was found in the
mean scores on the role of provision of recreational pro-
grammes (see table 6.1.3 and table 6.2.3). These findings
indicate that in the course of inter-professional co-
operation, the different professionals may tend to over-
estimate their own role responsibility in roles carrying high
professional prestige and underestimate those taken up by
other parties. This may be a delicate point that could
potentially upset satisfactory co-operative relationships.
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8.1.4 Ideal pattern of co-operation
On the whole, the majority of both subject groups
perceived all the listed co-operative activities, except the
joint planning and implementation of recreational programmes,
as ideal functions to be carried out in their schools.
Relatively lower scores were rated on the item of school
social worker refers student cases to the guidance teachers
(see table 7.2). These are congruent with the previous dis-
cussion of the priorities of role responsibility. The school
social workers were not expected to have much involvement in
provision of recreational programmes so that co-operation
with the guidance teachers in this aspect was not perceived
as an ideal. As the treatment role of the school social
workers was more emphasized than that of the guidance
teachers, it is natural that school social worker refers
student cases to the guidance teachers was treated less as
an ideal situation.
As for the approach of co-operation, the setting up of
counselling team consisting of school social workers and
guidance teachers was predominantly regarded as an ideal
situation. This finding has confirmed the general preference
for a team approach to co-operation as pointed out in pre-
vious literature (see section 2.5.3, pp.19-20). The findings
also reveal that informal channels of communication was rated
with nearly equal scores as the formal meetings (see table
7.2). This shed light on the human aspect of the co-operative
relationship. That is personal contacts are important.
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8.1.5 Actual pattern of co-operation
The pattern of co-operation practised among most of the
school social workers and guidance teachers are presented in
section 7.1. It is noted that the core co-operative act-
ivities were collaboration in handling of student cases (with
the guidance teachers as the chief referral agents) as well
as joint planning and implementation of developmental pro-
grammmes. This seems to be a natural consequence of the role
priorities of the school social workers and the growing
interest of the guidance teachers in taking up duties with
counselling and developmental elements. As for the approach
of co-operation, the findings show that many schools have
already adopted the team approach involving both the school
social worker and the guidance teachers. Informal channels as
well as formal channels of communication were utilized during
the co-operative process. This pattern of co-operation
practised by the majority of the respondents during the
academic year 84-85, can be viewed as attempts in the right
direction. However, when it is compared with the ideal
perceptions of the respondents, there is still much room for
improvement.
8.1.6 Cornoari son between the ideal aat terr, of co-oper-•at i on and
the actual situations
For most of the co-operative items listed in Part III
of the questionnaire, the extent to which they were perceived
as the ideal situations were significantly greater than the
extent to which they have been actually practised (see table
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7.4.1 and 7.4.2). Some of them had percentage differences
higher than 50%. The remarkable differences between the ideal
perceptions and the actual practice situations with respect
to the joint planning of therapeutic programmes, joint imple-
mentation of therapeutic programmes, and consultation on
opinion of student policy are worthy of. special attention.
As both groups of respondents rated highly on most of
the co-operative items as their ideal, their apparent intent-
ion to co-operate more with one another is implied. The
obstacles to the actualization of the ideal May arise from
several sources. It may be due to practical constraints in
the field. With respect to the present field situation in
Hong Kong, there are a number of possible hindering factors:
(a) Under the present manpower policy, the guidance teachers
and the school social workers, in particular-, have a very
heavy workload. The current extent of co-operation
between them may have already called forth their full
working capacity. Further co-operative activities can
hardly be afforded.
(b) Associated with the one school social worker to four
thousand students manpower ratio, most school social
workers can only visit each school once per week there
is insufficient time for meeting with teachers to promote
further co-operation.
(c) Under the present administrative policy, most school
social workers are employees of the welfare sector and do
not directly belong to the school sy stern, this may set
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limits on the nature of co-operative activities that they
are supposed to be involved in. The great discrepancy
between the ideal perceptions and the actual.pract i ce of
consultation on opinion of student policy discovered in
the present study Might have reflected the outsider
status of school social workers. Therefore, co-operation
in relation to policy decisions of the school system is
not stressed despite it is are ideal.
(d) The fourth factor- is concerned with the kind of training
and awareness possessed by the guidance teachers. heir
knowledge and skill of guidance and counselling may shape
the extent and nature of their co-operation with the
school social worker. The inadequate in-service training
opportunity available at present to the guidnce teachers
may reduce the chance for more co-operation.
Another source of influence is the attitude of the
school administrators. Willams' study has illustrated the
influence of the school administrators in shaping the kind of
7
social work tasks performed in their schools. Similarly, if
the sc hool administrator has faith in teamwork and is
supportive of joint projects, there will be more chances for
co-operation.
The third source of constraints may be located at the
delicate point of inter-professional rivalry. As pointed out
by Davies, both teachers and social workers are striving for
prof ess i onal i eat i on, some h i nde ranee to co-operation is
likely to arise from their self--protection against the
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infringement of their ill -defined professional boundaries.
In the present study, there were more guidance teachers than
school social workers regarded joint planning and implement-
at-ion of therapeutic programmes as an ideal and there was a
big gap between the ideal perceptions and the actual practice
of this co-operative function. These findings may have
reflected the psychological action of self-protection among
the school social workers.
All of the above are just some. speculations about the
possible factors that account for the gap between the actual
co-operative situations and the ideal perceptions. It is
beyond the purpose of the present study to offer further
explanation. However, there are both theoretical and
practical value to explore this area in greater detail.
8.2 IMPLICATIONS OF THE FINDINGS
Subsequent to the above discussions of the findings,
some implications for service development as weil as for
academic interest have been discovered and are delineated as
folloiws.
8.2.1 A possible WRY of role differentiation between school
social worker- s and qui dance teachers
Based on the main agreement in the mutual role expect-
ations between the two groups of respondents in the present
study, the following way of role differentiation between
school social workers and guidance teachers is suggested:
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Roles of S.S.W. Roles of G. T.
Maj or
-individual counselling to
-individual counsel l in9
concern
students with psychosocial to students with study
and health problems and career problems
-parental education and
-identification and








families to needed social student guidance
resource services
-publicity o-F the student
-adrnirtistration and
guidance services policy intervention
(focus on the school
-provision of supportive system)
services to other teachers
for promotion of student
-mediation among students,





-development of the -individual counselling





mental and therapeuticand schooling problems
programmes
-identification and refer-
ral of potential clients -provision of recrea.t-
ional and study skill
-administration and policy programmes
intervention (focus on
community level) -provision of supportive
services to other teacher
-mediation among students, for promotion of student
families, school and corn- gu i dance
munity (focus on mediation
-parental education andbetween school -cornrnun i ty
school-families) direct intervention on
students' families
-provision of recreational -connecting students'No
concern farimi I ies to needed socialand study s k i l l progra.mm.-s
resource
8.2.2 Strengtheninc; in-service training for schoo1 socia1 workers
An RLEEHLE£.i_2D. for he role of_ provi d i ng supportive
services to ether teachers
As indicated by the findings, there is a growing demand
for consultation and supportive services provided to other-
teachers for promotion of student guidance. Meanwhile the
social work training available in the training institutes of
Hong Kong focus very much on a generic approach practised in
primary settings. The needs for supp 1 ernen tary in-service
training related to working with other personnel in the
school system is implied.
8.2.3 iLEi.Hi.H3 for gu i dance teachers
As reflected from the findings, most of the
guidance teachers were also interested in providing counsel¬
ling services and developmental programrnmes to students, but
just about half of thern had received in-service training in
counselling and guidance; the needs for expansion of in-
service training opportunities for them is implied.
8.2.4 Potential for good co-operation between schoo1 socia3
wgrkers and gut i dance teachers
The findings of the present study reveal that there
were comp1ementary role expectations for school social
workers and guidance teachers. There was more agreement than
differences in mutual role expectations. The majority of the
respondents perceived co-operation with one another as the
ideal. All these imply the potential for good co-operation
between the two parties.
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8.25 Limitations of the 2resent study and implications for future
research
A. Limitations of the present study
The present study is not without limitations. Firstly,
as data concerning the actual number of teachers and their
level of involvement in guidance services was not available,
the population of guidance teachers in the present study was
defined as all the chief ,guidance teachers or the co-ordinat-
ors of the guidance services in all the secondary schools
which received School Social Work services on a stationing
basis. The opinions of the chief guidance teachers may not
represent those of the guidance teachers in general. More-
over, no information about the characteristics of the
population group of the chief gu.idance teachers in Hong Kong
is available for assessing the representativeness of the
sample in the present study. Secondly, the findings of this
study, especially those concerning the actual pattern of co-
operation, are time-specific. They mainly refer to the
situations during the academic year 84-85. All these suggest
limits for generalization of the findings obtained from the
present study. Nevertheless, as an exploratory/descriptive
study, the generation of stimulating findings leading to
future research is more important than the generalization
power of the findings.
E. Areas and h pothess suggested for future research
Following the previous discussion of findings and
taking into consideration of the above limitations, several
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areas for future research are implied:
(a) To investigate the constraints that hinder the actualiza-
tion of the ideal pattern of co-operation between school
social workers and guidance teachers in Hong Kong.
(b) To. explain for the less conflicting mutual role expecta-
tions between school social workers and guidance teachers
in Hong Kong than those concluded from previous studies
on inter-professional co-operation.
(c) To examine whether• the following phenomenon discovered in
the present study exists in other inter-professional co-
operation settings. That is, in the course of inter-
professional co-operation, the different professionals
tend to claim greater role responsibility for themselves
than that recognized by other parties, in roles that are
associated with high professional prestige.
(d) To study the relationship between the respondents'
characteristics and their role expectations for school
social workers and guidance teachers.
(e) To study the relationship between the respondents'
characteristics and their perceptions of the ideal
pattern of co-operation between school social workers and
guidance teachers.
(f) To replicate studies on the same topic after several'
years to assess the changes in attitude and actual
situations in the field.
From the findings of the present study, the following
hypothese have been generated for further testing:
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(a) There is agreement in the mutual expectations of the
priorities of role responsibility between school social
workers and guidance teachers in the secondary schools
Hong Kong.
(b) In the process of inter-professional co-operation-, the
different professionals tend to claim greater role res-
ponsibility for themselves than that recognized by other
parties, in roles that are associated with high profess-
ional prestige.
(c) There is a significant quantitative difference between
the ideal pattern of co-operation perceived by both the
school social workers and the guidance teachers and the
actual co-operative situations in'the secondary schools
of Hong Kong..
8.3 CONCLUSIONS
The findings of the present study have been useful in
providing answers to the originally formulated research
questions.
(a) With reference to the questions asking about the role
expectations of school social workers and guidance
teachers in Hong Kong and whether there is a significant
difference in mutual role expectations, the following
conclusion can be made. There was more agreement than
differences in the mutual role expectations between the
school social workers and guidance teachers in the
present study. Based on their agreement, a possible way
of role differentiation between the school social workers
185
and the guidance teachers in the secondary schools of
Hong Kong has been suggested. The school social workers
should be mainly responsible for providing counselling
and developmental services to the students and their
families, as well as supportive services to other
teachers for promotion of student guidance. On the other
hand, the guidance teachers should be more involved in
the roles of development and publicity of student guid-
ance services as well as in identification and referral
of potential clients.
(b) In regard to the question of what is the pattern of co-
operation practised among most of the school social
workers and guidance teachers in Hong Kong, the answer is
presented as follows. The pattern of co-operation
practised by most of the school social workers and guid-
ance teachers in the present study, during the academic
year 84-85, had the following characteristics. The core
co-operative activities were:
collaboration in handling of student cases and pro-
vision of developmental programmes to students
consultation on handling of student problems and pro-
grammes organization knowledge
co-ordination activities in the various stages of
student guidance services provision.
The team approach of co-operation and informal channels
for communication were quite widely adopted.
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(c) Concerning the questions on perceptions of the ideal
pattern of co-operation by school social workers and
guidance teachers and whether there is a significant
discreparicy between the ideal pattern and the actual
practice, the following points are drawn. The majority of
the school socialworkers and the guidance teachers in
the present study did perceive most of the collaboration,
consultation and co-ordination activities and the team
approach of co-operation as the ideal situations to be
practised in their schools. Despite their great intention
to co-operate more with one another, the actual co-
operative situations during the academic year 84-85 still
lagged considerably behind the ideal expectations. The
barriers to better co-operation should be investigated
further.
Apart from providing.answers to the intended research
questions, some findings of the present study are found to be
particularly interesting. In spite of cultural differences,
temporal and spatial distance, the findings concerning the
roles of school social workers in the present study are quite
similar to the results of the study conducted by Costin in
the U.S.A. during the late 60s'. This may suggest the exist-
ence of some universially applied factors that shape the
roles of school social workers. What exactly these factors
are is a question that deserves further exploration.
It is also interesting to note that the extent of
conflicting role expectations between the two groups of
respondents in the present study was not comparable to those
found in Kane's analysis of inter-professional teamwork.
However, it was also discovered that the different pro¬
fessionals tended to claim greater role responsibi1ity for
themselves than that recognized by other parties, particular¬
ly in roles that were associated with high professional
prestige. The implications for problems of inter-professianal
co-operation in general, and the delicate co-operative relat¬
ionship between the school social workers and guidance
teachers in Hong Kong are worthy of special attention.
The findings on the pattern of co-operation has
suggested a considerable gap between the ideal pattern of co¬
operation expected by the respondents and the actual co¬
operative situations. Speculation about the possible barriers
to better co-operation have been discussed. Far the sake of
providing better guidance services to the Hong Kong students,
the influential factors should be identified and overcome.
To conclude, the present study has provided some useful
empirical data related to the issue of role differentiation
and co-operation between the school social workers and guid¬
ance teachers in Hong Kong. In addition, several hypotheses
and areas worthy of future research, have been suggested.
Hopefully, the results of the study will be utilized in a
thoughtful and productive manner in order to increase
know 1 dge concerning the issue of inter-professional co¬
operation and to improve the quality of student guidance
services in Hong Kong.
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Appendix 1 A
ROLE DIFFERENTIATION AND PATTERN OF CO-OPSRATION BETWEEN
SCHOOL SOCIAL WORKERS AND GUIDANCE TEACHERS IN HONG KONG
Questionnaire for the guidance teachers
PART I







1. Age: (1) 21- 25
i (3) 31- 35
i (5) 41- 45





(1) Male (2) Female
3. Academic Qualification:
(1) Graduate of local University
(2) Graduate of overseas University
(3) Graduate of local College of Education
(4) Graduate of overseas College of Education
(5) Graduate of local accredited tertiary institution
4. Years of teaching experience:
(1) below 1 year
(3) 4-6 years
(5) 10 years or above
) (2) 1~ 3 years
) (4) 7- 9 years
5 Years of involvement in work concerning student guidance:
(1) below 1 year
(3) 4- 6 years
(5) 10 years or above
(2) 1- 3 years
(4) 7- 9 years
6. Having you attented any in-service training course about
student counselling?
(1) Yes (2) No.
2PART II
The following sections include a comprehensive list of tasks that are
related to the student guidance and counselling services provided in
local secondary schools.
Corresponding to each of the guidance-related tasks, please circle
a number from .0 to 3, under column A. to.indicate your expectation about
the guidance teachers' degree of responsibility. At the same time, please
make the same selection under column B for the school social workers.
When answering this section, please put aside the limitation of the
present service delivery pattern (e.g. the time limitation for a school
social worker serving several schools) and consider mainly the
characteristics of the two professions.
Guidance teachers means all those teachers who are assigned by
the school principal to take up additional duties concerning











1. Identification of students who are 0 1 2 30 1 2. 3
potential clients for intensive
guidance service
2. To gather preliminary information 0 1 2 30 1 2 3
about the background and problems
of potential client
n 1. A3. Making referrals of students to 0 1 2 3
receive service from suitable
ner_sonnel within the school
4. Making referrals of students to 0 1 2 30 1 2 3
receive service from appropriat
professionals, or organizations
outside the school
0 1 2 3 0•1 2 35, To answer student enquiries about
their personal problems which do
not need intensive counselling





6. To give individual counselling
sessions to students with the
following problems:
0 1 2 3 0 1 2 3a. school adjustment problems
0 1 2 0 1 2 33b. adolescent adjustment problems
0 1 2 3 0 1 2 3c. behavioral problems
0 1 2 3 0 1 2 3d. emotional problems
e. learning difficulties and 0 1 2 3 0 1 2 3
unsatisfactory academic performance
0 1 2 3 0 1 2 3f. physical or mental health problems
(e.g. partially sighted, schizophrenia)
C 1 2 3 0 1 2 3g. educational and career guidance
C 1 2 0 1 2h. problems of the family 3 3
Section B
0 1 2. 31. To organize recreational programs 0 .1 2 3
for students
2. To organize devel opnent al and 0 1 2 30 1 2 3
educational pro ams for students
P_ rr_ lPar]Prghi r trainn-ml
3. To organize interest groups for 0 1 2 3 0 1 2 3
students (e. g. folk dance group)
A 1 9 A0 1 2 3To organize remedial service projects
for students with unsatisfactory
academic performance (e.g. tutorial
groups, talks on study skill
5. To organize counselling groups to 0123 0 1 2 3
small group of students with
similar problems
Section C
1. To conduct home visit whenever. 0 .1 2 30 1 2 3
necessary, to students who are
receiving counselling service
2. To explain the problems of the 0 1 2 .3 0 1 2 3
student to his family members and
facilitate them to assist the
student whenever necessary
3. To give counselling to the family 0123 0 1 2 3
members as well if a student's problems
are found to be directly affected by than
4Column A Co1um 3
Guidance related tasks
SchoolGuidance
Section C social worker'steacher's
responsibility responsibility
4. To refer students' families to receive 0 1 2 3 0 1 2 3
their needed services from otter agerries
5. To liaise between the referred family 0 1 2 3 0 1 2 3
and the social service agencies to
ensure that services get underway
6. To conduct educational programs for 0 1 2 3 0 1 2 3
parents to increase their knowledge
about their children's development
andarental roles
Section D
1. -To bring in suitable out-of-school 0 1 2 3 0 1 2 3
community programs to enhance the
development of the students
2. To have liaison with other community 0 1 2 3 0 1 2 3
resource that are related to the
students' needs
0 1 2 33. To clarify the nature of the school 0 1 2 3
regulation and its social and
academic expectation to the parents
whenever necessary
4. To channel the parents' concern and 0 1 2 30 1 2 3
opinion about the school system to
the school administrator and teachers
5. To clarify the social ana acaaemic 0123 0 1 2 3
expectation, regulation of the school
to the students whenever necessary
6. 'To reflect the students' opinion 0 1 2 30 1 2 3
about the school system to the school
administrator and teachers
Section E
1. To explain the problems of the student 0 1 2 30 1 2 3
to the concerned school personnel and
facilitate them to assist the student
whenever necessary
01232. To organize seminar or programs for 0 1 2 3
other teachers to promote their
understanding about the students'
needs and problems as well as methods
of guiding students
5Column A Column B
Guidance related tasks
SchoolGuidance
Section E teacher's social worker' 9
responsibility resPonsibili L`T
3. To provide consultation service for
other teaehers- on!
0 1 2 3 0 1 2 3a. handling of students' problems
b. organization of student activities 0 1 2 3 0 1 2 3
nc. community resources needed by the 1 2 0 I 23 3
school or students
Section F
1. To give orientation about the nature,
objectives and utilization procedure
of the student guidance services
(provided by both the guidance teachers
and school social worker) to:
0 1 I 2 3 0 1 2 3a. other school personnel
b. students 2 30 1 0 1 2 3
0 1 t 2 3 0 1 2 3c. students' parents
2. -To participate the meetings of other 0 1 2 3 0 1 2 3.
committees in the school in order to
promote mutual understanding and
work co-ordination
3. To collect data about students' 0 1 2 30 1 2 3
characteristics and specific needs for
formulation of suitable guidance service
4. To evaluate the guidance and counselling 0 1 2 3 0 1 2 3
services that have been done
5. To conduct research related to student 0 1 2 3. 01 2 3
guidance for the sake of improvement
and development of the services
Section G
1. To-keep up-dated individual case 0 1 2 30 1 2 3
recording and service reports
2. To report to the school administrator 0 1 2 30 1 2 3
about the progress of the services
provided
3. To examine the symptoms and identify 0 1 2 3D 1 2 3
the causes of the problems existing
in the school system
To make recommendation or improvement 0 1 2 30 1 2 34
of some school policy which affects
the welfare of the students
0 1 2 35• To advocate for supplements of C 0123
inadequate or unavailable resources
needed for implementation of the service
6Are there any additional tasks, not included in the above list,
that you think the guidance teachers should perform?
Are there any additional tasks, not included in the above list,
that you think the school social workers should perform?
PART III
In the following sections, there are some items describing the content
and channels of co-operation between the guidance teacher and the school
social worker.
As a guidance teacher, ideally, how should you co-operate with the
school social worker so that the students will be best served?
Please answer this under the column ideal situation.by checking
all the listed items with either a(/) or a( X).
the ideal situation regarded by you
not the ideal situation regarded b you
2. Which of these items reflect the actual situation of your school?
Please answer this under the column actual situation by checking
all the listed items with either a() or a( X).
the actual situation of your school
= not the actual situation of your school
Note:, please answer this with reference to your actual
experience in the last academic year (84-85).
please answer all questions and do not leave any
bracket blank.
7ideal sit. actual sit.
Section A
1. The guidance teacher makes referral of
student cases to the school social worker
2. The school social worker makes referral
of student. cases to the guidance teacher
3. The guidance teacher and the school social
worker work jointly on the same student
cases
4. There is joint planning between the
guidance teacher and the school social
worker for the following activities:
a. educational and developmental
programs (e. g. human relationship
training, moral education)
b-. recreational programs
c. therapeutic counselling programs
5. There is joint implementation between the
guidance teacher and the school social
worker for the activities
a. educational and developmental programs
b. recreational programs
c. therapeutic counselling programs
6. There is joint evaluation after joint
projects have been done
There is consultation between the school
social worker and the guidance teacher on:
a. handling of student problems
b. organisation of student activities
c. information about community. resources
d. formulation or alteration of school policy
affecting the welfare of the students
8. The guidance teacher and the school social
worker have the following types of co-ordination:
a. there is case conference for some
student cases
b. there is communication at the planning
stage ,o regulate their different input
and avoid duplication
c. there is reporting of progress, whenever
necessary, on projects performed separately
-d. written report of some service projects
done by one party will be shared for
reference purpose
Ideally, are there any other co-operative activities which should be
performed by the guidance teachers and the school social workers?
What are they?
Were there any other co-operative activities performed by the guidance
teacners and the school social worker in your school during the last
academic year (84-85)? What were they?
Section B
ideal sit. actual sit.
1. There is a guidance and counselling team
or committee in your school which is
responsible for the planning and implement¬
ation of the student guidance service
2. There are regular meetings among the members
of the guidance and counselling committee
5» The school social worker is appointed
as a member of the guidance and counselling
committee
4. There are one or more guidance teachers in
your school but they are not organized into
a counselling team or committee
5. There are regular meetings between the school
social worker and the guidance teachers
though the former is not a member of the
counselling team
6. There are irregular but formal meetings
between the school social worker and the
guidance teachers though the former is
not a member of the counselling team
7• When necessary, the individual guidance
teacher or the school social worker will
contact the other party to discuss guidance
related matter during informal occasions
(e.g. lunch time)
Do you have any other suggestions about ideal co-operation channels and
structure between the school social worker and the guidance teachers?
What are they?
Did the guidance teachers and the school social worker in your school
have any additional co-operation channels or organizational structure,
during the last academic year (84-85)? What were they?
School Information Sheet
1. Has your school deployed one or more teachers in providing
guidance and counselling services for the students?
Yes No please return
the Questionnaire
2. When did your school begin to have guidance teachers wh(
are explicitly deployed to deal with studentSguidance
and. counselling?
(Year)
3. When did your school begin to have a school social worker
serving on a stationing basis?
(Year)
4. When did the present school social worker begin to provide
service for your school?
(Year)
5. How many days per week will the school social worker be
stationed at your school?
day/week.




*please (v) the appropriate one.
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轱 铒 用 汝 的 丁 作 第 一 捆
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象 锊 筚 生 茔 饺 內 遒 贫 的 铽 坪 人 只 接 受 锊 礴 組 務
冬料介崁生到校外的荩玆人士或饺馆接受糌玛肢孩
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爲 一 般 學 生 家 長 安 锌 敎 宵 性 的 活 助 ， 促 使 他 們 更 了 解
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向 校 方 反 映 皋 生 家 長 對 皋 咬 的 衮 見
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相 筘 抝 和 商 ：
戴, 贫閟逸理偭別崁生的閭翅



















理想佾況 賀 際 悄 況







駐 抆 的 轵 抆 肚 舍 工 作 员 不 是 锊 導 組 的 正 式 成
貝，但仍合饵鮮碎耝或個別料墀敎師有玆常
性舍迸












敬 啓 者 ：
你 會 否 感 覺 自 己 在 學 生 輔 導 工 作 所 擔 當 旳 角 式 有 時 好 像 和 學 校 社 會
工 作 員 有 所 混 淆 ？
你 認 爲 自 己 在 學 生 輔 導 工 作 方 面 應 負 起 那 些 任 務 ？ 而 你 對 學 校 社 會
工 作 員 旳 職 責 有 何 期 望 ？
你 對 現 時 校 內 學 校 社 會 工 作 員 與 輔 導 敎 師 旳 合 作 方 式 是 否 满 意 呢 ？
本 人 是 香 港 中 文 大 學 社 會 工 作 系 碩 士 諜 程 旳 學 生 ， 以 上 旳 問 題 都 屣
本 人 碩 士 論 文 旳 研 究 範 圍 。
事 實 上 無 論 是 輔 導 敎 師 或 學 校 社 會 工 作 員 爲 學 生 所 提 供 旳 輜 導 服
務 都 是 朝 着 共 同 目 標 協 助 學 生 旳 健 康 成 長 。 但 由 於 雙 方 旳 專 業 訓 練
及 在 校 內 旳 身 份 不 同 ， 於 實 際 工 作 時 便 可 能 各 有 所 長 ， 若 能 夠 協 調 地 分
工 合 作 ， 服 務 旳 效 果 將 會 更 理 想 ， 學 生 旳 得 益 更 大 。
基 於 上 述 信 念 ， 本 人 特 以 輔 導 敎 師 與 學 校 社 會 工 作 員 旳 分 工 和 合
作 作 爲 調 査 研 究 旳 題 材 ， 希 望 能 透 過 實 際 資 料 搜 集 ， 找 到 一 些 有 參 考
價 値 旳 資 料 ， 協 助 我 們 策 剷 兩 者 旳 分 工 合 作 模 式 ， 作 爲 服 務 發 展 的 一 些
指 引 。
是 次 資 料 搜 集 是 否 成 功 ， 全 賴 你 旳 合 作 帮 忙 。 誠 希 閣 下 能 抽 出 寳
貴 時 間 ， 認 眞 地 瑱 妥 附 上 之 調 査 問 卷 ， 並 於 收 信 後 兩 週 內 囘 函
多 謝 合 作 ！
此 致
各 輔 導 敎 師 / 主 任
香 港 中 文 大 學 社 畲 工 作 系
黄 小 燕
謹 啓
一 九 八 五 年 十 一 月 一 日
Appendix 1 B
RGLS DIFFERENTIATION AND PATTERN OF 2C-0?SEATION BET ,v SIN
SCHOOL SOCIAL WORKERS AND GUIDANCE TEACHERS IN HONG KONG






Please complete the following sections by checking the correct
bracket with a tick()•
1. Age (1) 21-25
(3) 31-35
(5) 1-5




2. Sex:() (1) Male (2) Female
3- Academic Qualification:
() (1) Social work graduate of local University
() (2) Social work graduate of overseas University
() (3) Graduate of local University without
social work training
()(+) Graduate of overseas University without
social work training
() (5) Social work graduate of the Hong Kong Polytechnic
() (6) Social work graduate of local accredited
tertiary institution
f. Years of working experience in social work field:
() (1) below 1 year ()(2)l-3 years
() (3) Ly- years() (k) 7- 9 years
() (5) 10 years or above
5. Years of involvement in school social work services:
() (1) below 1 year() (2) 1-3 years
() (3)- 6 years() W 7-9 years
() (5) 10 years or above
6. During the academic year 8-85, how many schools did you serve
on a stationing basis?
() (1) 0~X please stop he re and return the questionnaire)
() (2) 1 school() (3) 2 schools
() (4) 3 schools() (5) schools
7 Among the above schools, how many of them have teachers being
deployed in the provision of student guidance services?
() (1) 0(please stop here and return the questionnaire)
() (2) 1 school() (3) 2 schools
() (k) 3 schools() (p) schools
PART II
The following sections include a comprehensive list of tasks that are
related to the student guidance and counselling services provided in
local secondary schools.
Corresponding to each of the guidance-related tasks, please circle
a number from 0 to 3« under column A, to indicate your expectation about
the guidance teachers1 degree of responsibility. At the same time, please
make the same selection under column B for the school social workers.
When answering this section, please put aside the limitation of the
present service delivery pattern (e.g. the time limitation for a school
social worker serving several schools) and consider mainly the
characteristics of the two professions.
Guidance teachers means all those teachers who are assigned by
the school principal to take up additional duties concerning
















1. Identification of students who are
potential clients for intensive
guidance service
0 12 3 0 12 3
2. To gather preliminary information
about the background and problems
of potential client
0 12 3 0 12 3
3. Making referrals of students to
receive service from suitable
personnel within the school
0 12 3 0 12 3
4« Making referrals of students to
receive service from appropriate
professionals or organizations
outside the school
0 12 3 0 12 3
5. To answer student enquiries about
their personal problems which do
not need intensive counselling











6. To give individual counselling
sessions to students with the
following problems:
a. school adjustment problems
b. adolescent adjustment problems
c. behavioral problems
d. emotional problems
e. learning difficulties and
unsatisfactory academic performance
f. physical or mental health problems
partially sighted, schizophrenia)
g. educational and career guidance


















1. To organize recreational programs
for students
2. To organize developmental and
educational programs for students
(e.g. leadership training)
3 To organize interest groups for
students (e.g. folk dance group)
4. To organize remedial service projects
for students with unsatisfactory
academic performance (e.g. tutorial
groups, talks on study skill)
5. To organize counselling groups to










0 12 3 0 12 3
Section C
1. To conduct home visit whenever
necessary, to students who are
receiving counselling service
2. To explain the problems of the
student to his family members and
facilitate them to assist the
student whenever necessary
3. To give counselling to the family
members as well if a student's problems
are found to be directly affected by them
0 12 3 0 12 3
0 1 2 3 0 12 3
0 12 3 0 12 3
4Column A Column 3
Guidance related tasks
Schoolvuidance
Section C teacher' s social worker' s
responsibilit responsibility
4. To refer students' families to receive 0123 0 1 2 3
their needed services from nth pr a rc.ies
5. To liaise between the referred family 0 1 2 3 0 1 2 3
and the social service agencies to
ensure that services met under-rav
6. To conduct educational programs for 0 1 2 3 0 1 2 3
parents to increase their knowledge
about their children's development
and parental roles
Secti n D
1. To bring in suitable out-of-school 0 1 2 30 1 2 3
community programs to enhance the
development of the students
2. To have liaison with other community o 1 2 3 0 1 2 3
resource that are related to the
students' needs
0 1 23. To clarify the nature of the school 0 1 2 3-
regulation and its social and
academic expectation to the parents
whenever necessary
4. To channel the parents' concern and 0 1 2 30 1 2 3
opinion about the school system to
the school administrator and teachers
5. To clarify the social and academic 0 1 2 30 1 2 3
expectation, regulation of the school
to the students whenever necessary
n 1 36. To reflect the students' opinion 0 1 2 3
about the school system to the school
administrator and teachers
Section E
1. To explain the problems of the student 0 1 2 30 1 2 3
to the concerned school personnel and
facilitate them to assist the student
whenever necessary
2. To organize seminar or programs for 0 1 2 30 1 2 3
other teachers to promote their
understanding about the students'
needs and problems as well as methods
of guiding students
5Column A Column B
Guidance related tasks
Guidance School
Section E teacher' s social worker's
responsibility responsibility
3. To provide consultation service for
other teachers on:
10 1 2 0 2 3a. handling of. students' problems 3
b, organization of student activities 0 1 2 0 1 2 33
c. community resources needed by the 0 1 2 0 1 23 3
school or students
Section F
1. To give orientation about the nature,
objectives and utilization procedure
of the student guidance services
(provided by both the guidance teachers
and school social worker) to:
0 1 2 3 0 1 2 3a. other school personnel
b, students 0 1 2 3 0 1 2 3
0 1 2 3 0 1 2 3c. students' parents
2. To participate the meetings of other 0123 0 1 2 3
committees in the school in order to
promote mutual understanding and
work co-ordination
3. To collect data about students' 01230 1 2 3
characteristics and specific needs for
formulation of suitable guidance service
4. To evaluate the guidance and counselling 0 1 2 3 0 1 2 3
services that have been done
5. To conduct research related to student 0 1 2 301 2 3
guidance for the sake of improvement
and development of the services
Section G
01231. To--keep up-dated individual case 0 1 2 3
ree Drdi nz and service reports
01232. To report to the school administrator 0 1 2 3
about the progress of the services
provided
3. To examine the symptoms and identif, 0 1 2 3D 1 2 3
the causes of the problems.existing
in the school system
012301234. To make recommendation for improvement
of some school policy which affects
the welfare of the students
5. To advocate for supplements of o 1 .2 30 1 2 3
inadequate or unavailable resources
needed for implementation of the service
6Are there any addi ticnai tasks hot inclded in the above,list that
you think the guidance teachers should perform?
Are there any additional tasks, not included in the above list, that
you think the school social workers should perform?
PART III
In the following sections, there are some items describing the content
and channels of co-operation between the guidance teachers and the school
social worker.
1. As a school social worker, ideally, how should you co-operate with the
guidance teacher so that the students will be best served?
Please answer this under the column ideal situation by checking all
the listed items with either a(,/) or a( X).
the ideal situation regarded by you
not the ideal situation regarded by you
2. Which of these items reflect the actual situation of the schools that
you serve?
Please answer this under the column actual situation by checking
all the listed items with either a() or a( X).or a (x)
the actual situation of the school
not the actual situation of the school
#* Note: please answer this with reference to your actual
experience in the last academic year (84-85).
please include here all those schools that hay: e guidance
teachers and were served by you on stationing basis
to avoid confusion, it is suggested that you would answer
the whole set of questions with reference to the
situation of each school consecutively.
please answer all questions and do not leave any
bracket blank.
7ideal sit, actual sit,
S C H n 0 L.
Section A BA C D
1. The guidance teacher makes referral of
student cases to the school social worker
2. The school social worker makes referral
of student cases to the guidance teacher
3. The guidance teacher and the school
social worker work jointly on the same
student cases
4. There is joint planning between the
guidance teacher and the school social
worker for the following activities:
a. educational and developmental programs
(e. g. human relationship training,
moral education)
b, recreational programs
c. therapeutic counselling programs
5. There is joint implementation between the
guidance teacher and the school social
worker for the following activities:
a. educational and developmental programs
b. recreational programs
c. therapeutic counselling programs
6. There is joint evaluation after joint
projects have been done
7. There is consultation between the school
social worker and the guidance teacher on:
a. handling of student problems
b. organisation of student activities
c. information about community resources
d._formulation or alteration of school policy
affecting the welfare of the students
8. The guidance teacher and the school social
worker have the following types of
co-ordination:
a. there is case conference for some
student cases
b. there is communication at the planning
stage to regulate their different input
and avoid duplication
c. there is reporting of progress, whenever
necessary, on projects performed separately
d. written report of some service projects
done by one party will be shared for
reference purpose
Ideally, are there any other co-operative activities which should be
performed by the guidance teachers and the school social workers?
What are they?
Were there any other co-operative activities performed by the guidance
teachers ana the school social worker in your school during the last
academic year (84-85)? What were they?
ideal sit. actual sit.
SCHOOL
A B C DSection B
1. There is a guidance and counselling team
or committee in your school which is
responsible for the planning and implement¬
ation of the student guidance service
2. There are regular meetings among the members
of the guidance and counselling committee
3 The school social worker is appointed as a
member of the guidance and counselling
committee
There are one or more guidance teachers in
your school but they are not organized
into a counselling team or committee
5« There are regular meetings between the
school social worker and the guidance
teachers though the former is not a
member of the counselling team
6. There are irregular but formal meetings
between the school social worker and the
guidance teachers though the former is
not a member of the counselling team
7. When necessary, the individual guidance
teacher or the school social worker will
contact the other party to discuss guidance
related matter during informal occasions
(e.g. lunch time)
Bo you have any other suggestions about ideal co-operation channels
and structure between the school social worker and the guidance teachers?
What are they?
Did the guidance teachers and the school social worker in your school
have any additional co-operation channels or organizational structure,
during the last academic year (84-85)? What were they?
Appendix 1 B••
番 港 綺 導 饺 師 和 學 校 社 合 工 作 昊 的 分 工 和 合 作







































( 工 ) 眾閭〔無湏逬絨作苍‘迖？？回此閭卷】
















轜 礴 筚 生 的 工 作 第 一 檷 笫 二 描
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傅 珥 敎 師 想 畢 抆 肚 工 想

























工 苕 有 裔 要 時 向 虽 解 ？ ？ 學 抆 的 規 則 及 對 學 生 的 期
向 校 方 反 映 皋 生 家 長 對 皋 校 的 意 見
及茗有筋耍垮，向兰豈解稃筚坟的規則及對采生的期窆
向 校 方 反 睃 担 半 對 疫 杧 的 資 □




















負 黧 涅 度
联咬肚工思
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此 處 只 包括 你 所 有 以註 校 模式 股 務 而闾 畤 有 鲟磚 枚 師 的织 校 〖 以馎 介 筷 式
胆 技 的 或 沒 有 轱 罇 馱 師 的 學 抆 則 不 迸 合 ）





買 際 悄 況













― 以 下 活 動 铪 畢 生 ：
纪莒敎诗性，發展性的活動，
、廒樂性活動
治 砍 性 輔 墀 活 觔
理想佾況 賀 I



















































你 會 否 感 覺 自 己 在 學 生 輔 導 方 面 所 擔 當 旳 角 式 和 輔 導 敎 師 的 輔 導 工
作 有 所 類 同 ？
你 認 爲 自 己 在 學 生 輔 導 工 作 方 面 應 負 起 那 些 任 務 ？ 而 你 對 輔 導 敎 師
的 職 責 有 何 期 望 ？
你 對 現 時 校 內 學 校 社 會 工 作 員 與 輔 導 敎 師 旳 合 作 方 式 是 否 满 意 ？
本 人 是 香 港 中 文 大 學 社 會 工 作 系 碩 士 課 程 旳 學 生 ， 以 上 的 問 題 都 屬
本 人 碩 士 論 文 的 研 究 範 圍 。
事 實 上 無 論 是 輔 導 敎 師 或 學 校 社 會 工 作 員 爲 學 生 所 提 供 的 輔 導 服
務 都 是 朝 着 共 同 目 標 一 ~ 協 助 學 生 的 健 康 成 長 。 但 由 於 雙 方 的 專 業 訓 練
及 在 校 內 的 身 份 不 同 ， 於 實 際 工 作 時 便 可 能 各 有 所 長 ， 若 能 夠 協 調 地 分
工 合 作 ， 服 務 旳 效 果 將 會 更 理 想 ， 學 生 旳 得 益 更 大 。
基 於 上 述 信 念 ， 本 人 特 以 輔 導 敎 師 與 學 校 社 畲 工 作 員 的 分 工 和 合
作 爲 調 查 研 究 旳 題 材 ， 希 望 能 透 過 實 際 資 料 搜 集 ， 找 到 一 些 有 參 考
價 値 旳 資 料 ， 協 助 我 們 策 劃 兩 者 旳 分 工 合 作 模 式 ’ 作 爲 服 務 發 展 的 一 些
指 引 。， V
是 次 資 料 搜 集 是 否 成 功 ， 全 賴 你 的 合 作 帮 忙 誠 希 閣 下 能 袖 出 寶
貴 時 間 ， 認 眞 地 塡 妥 附 上 之 調 査 問 卷 ， 並 於 收 信 後 兩 週 內 囘 函
多 謝 合 作 ！
此 致
各 學 校 社 畲 工 作 員
香 港 中 文 大 學 社 會 工 作 系
爽一0
：!I笵贫1







Re2 Request for co-operation in a research study
I am a Master's degree student from the Social Work
Department of the Chinese University of Hong Kong. I am going
to conduct a survey related my Master's thesis, on the role
differentiation and pattern of co-operation between school
social workers and guidance teachers in Hong Kong.
The study aims at comparing the role expectations between
school social workers and guidance teachers in local secondary
schools as well as understanding the existing pattern of co¬
operation between them. It is hoped that these findings will
provide relevant information that will facilitate better co¬
operation and the development of a service system that is
more benefitual to the students.
Your school has been selected through a random sampling
method. It is sincerely hoped that you would kindly complete
the attached School Information Sheet and then pass the quest¬
ionnaire to the convenor of the Guidance and Counselling Team
or the most experienced guidance teacher at your school. If it
so happens that your school has not deployed teachers to deal
with student guidance and counselling,please just indicate this
on the first question of the School Information Sheet and
return the questionnaire.
I would very much appreciate your completing the quest¬
ionnaire and returning it in the enclosed self-addressed,
stamped envelope before 20-11-85. The data will be aggregated
and processed in a manner that will insure the anonymity of
individual school.
Your kind support is essential for the success of this




Factor loadings on the 1st factor of the initial factor



























































































































































Exp 1anation of the item codes
(for appendice 4A to 4D)
A 1 Guidance teacher refers student cases to school social
worker
A 2 School social worker refers student cases to guidance
teacher
A 3 Joint intervention on student cases
A 4a Joint planning of developmental programmes
A 4b Joint planning of recreational programmes
A 4c Joint planning of therapeutic programmes
A 5a Joint implementation of developmental programmes
A 5b Joint implementation of recreational programmes
A 5c Joint implementation of therapeutic programmes
A 6 Evaluation of joint programmes
A 7a Consultation on handling of student problems
A 7b Consultation on programmes organization
A 7c Consultation on information of community resources
A 7d Consultation on opinion of student policy
A 8a Case conference
A 8b Regulation of different input at the planning stage of
student guidance programmes
A 8c On going report of progress on projects performed
separately
A 8d Sharing of written report of service projects
B 1 The guidance teachers in the school are organized into
a counselling team
B 2 There are regular meetings among the team members of
the counselling team
B 3 The school social workers is appointed as a member of
the counselling team
B 4 The guidance teachers in the school are not organized
into a counselling team
B 5 There are regular meetings between the school social
worker and the guidance teachers though the school
social worker is not a member of the counselling team
B 6 There are irregular but formal meetings between the
school social worker and the guidance teachers though
the school social workers is not a member of the
counselling team
B 7 Discussion of guidance-re 1ated matters during informal
occasions
Appendix bA A profile of the ideal pattern of co-operation perceived by
by the majority of the respondents




school social worker group
Appendix A profile of the pattern' of co-operation practised by
the majority of the respondents



















j data of the
schoo3. social worker
group
Appendix +C Comparison between the ideal pattern of co-operation and
the. actual co-operative situations (the guidance teacher group)
Appendix 4D Comparison between the ideal pattern of co-operation and
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